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Summary. This article deals with the possibilities of implementing extensive
reading into the language courses of universities to develop academic reading skills.
Academic reading and writing are, in many ways, new to students upon entering
university. The task of language trainers and teachers is to find creative, relevant and
useful ways to show students what the skills and practices are in relation to extensive
reading and academic reading and how to use. In addition to course assignments, a
substantial amount of academic reading is required in order to write high-quality
research papers. A trained reader has a systematic technique for finding the most
information in the least amount of time. The author confirms the positive results of
using imaginative literature in the educational process, in particular, adapted books in
English. The article concludes that a meaningful choice of fiction and non-fiction
literature recommended for students for extensive reading is an important task of a
modern English teacher. Studying existing adapted English-language books for the
purpose of selection and use in the learning process is a prospective area.
Keywords: extensive reading, academic reading, academic skills, foreign
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MopenioBa Anna BonoaumupiBHa
BUKJIaJa4, (aKkyJIbTET JIHTBICTUKH
HTVYY «KuiBchkuit monitexHiuHui 1HCTUTYT iMeH] [. CiIKOpChKOTO»
3ACTOCYBAHHSI EKCTEHCUBHOI'O YUTAHHS AHIJIITHCBKOIO
MOBOIO JJisA PO3BUTKY HABUYOK AKAJEMIYHOI'O YNTAHHS
AHOTaIIiﬂ. V crarti PO3TIAOA0TECA MOKJIMBOCTI BUKOPHUCTAaHHA CKCTCHCHUBHOI'O

YUTAHHSA AHTJIHACHKOI0O MOBOIO NIl HAOyTTS Ta PO3BUTKY HABUYOK aKaJIeMIYHOTO



YUTaHHS Y HEMOBHUX BHUIIMX HAaBUAJIBHUX 3aKJIa/JaX 3 ypaxyBaHHSM 3pOCTaHHS PO
aHTJIACHKOT MOBH SIK IHCTPYMEHTY HAYKOBOi KOMYHIiKallli. ABTOPOM 3’SCOBaHO, 110
€KCTCHCHMBHE YHTAaHHS pO3IIMPIOE OCBITHI MOXJIMBOCTI B TIPOIECI BHUBUCHHS
CTyIACHTaMH aHrJiiicbkoi MOBH. IIiATBEp/)KEHO MOJIMIIEHHS HAaBUYOK YWTAHHS 1
NUCbMa, 3POCTAHHS CJIIOBHMKOBOTO 3amacy, a TaKOX IJIBUIIEHHS CaMOOI[IHKH 1
MOTHBALli CTYACHTIB MpPH BIPOBAIKEHHI €KCTEHCUBHOIO YUTAHHS y HAaBYAJIbHUM
mpouec. ABTOpPOM 3alpONOHOBAHO BUKOPUCTOBYBAaTHM B MpOIeCi HaBYAHHS
aJanToBaHl KHHUIA Ha aHMVIHCBKIA MOBI. 3Ba)Karouyd Ha I[IO3UTUBHUN BIUIMB
BUKOPUCTAHHS aHTJIOMOBHOTO XYIO0KHBOTO TEKCTY B MPOIECI BUBYEHHS aHTIIIHCHKOT
MOBU K 1HO3€MHOI, IIPOIMOHYETHCS 3aCTOCYBaHHS BIAMOBIAHOI  XYAOXKHBOT
JiTepaTypu, fKa OKpIM BHUBYEHHS MOBHU CIHPHUSITHUME PO3BUTKY CBITOTJSAY 1
KpaiHO3HABYOi KOMIIETEHIIT CTY/IEHTIB. 3a3HAYA€ThCS BAXKIUBICTH OOpPAHHS TEKCTIB,
0COOJIMBO Ha TMOYATKYy MPOrpaMH 3 €KCTEHCHUBHOI'O YMTAHHS, TAaKUM YUHOM, 1100
KHUTH OyJu IIKaBl JJig CTYJEHTIB Ta HE HAJATO MEPEBUILYBaIX iX 3JaTHOCTI JI0
YUTaHHS Ha aHTIINACHKINA MOBI. OOTPYHTOBYETHCS, IO YMTAHHS aJalTOBAaHUX KHUT
MOK€ 3aCTOCOBYBAaTUCh Ha MOYATKOBUX eTanax (OpMyBaHHS 1 B MPOLECI PO3BUTKY
aKaJIeMivHOT TPaMOTHOCTI MaOyTHIX (axiBIliB. 3ayBakKeHO, 10 HAJIEKHA TiATOTOBKA
BUKJIAJAYiB JIJISI BUKJIaJaHHS 1HO36eMHOI MOBH CTYJ€HTaM MOKE BUPIIIUTHA O1IBIIICTh
npoOseM, MOB'SI3aHUX 3 YUTAaHHAM Ta BHOOpPOM ajantoBaHuX KHUT. Ha OCHOBI
JOCIIKEHOTO MaTepially HalarThCsl 3arajbHI PEKOMEHJAIlli II0J0 TOEIHAHHS
E€KCTCHCHBHOTO 1 IHTEHCHUBHOTO 4YHWTaHHSA. TakoX KOHCTaTY€ThCS, IO YHWTAHHS
HAyKOBO-TIOMYJISIPHUX JKYPHATIB, MMPU3HAYEHUX ISl MIUPOKOI ayIUTOPIi, JTOTIOMOXKE
CTYJACHTaM-TIOYaTKIBI[IM OBOJIOJITH HAyKOBOI JIEKCHKOIO, 30Kpema, 0a30BOI0
TEXHIYHOIO TEPMIHOJIOTI€I0. ABTOpP BBaXKA€ JOLUIBHUM KOPETYBaHHS MIAXOAY MO
poOOTH 3 aHTJIOMOBHHMHU JKEpEIaMu, TIPU SIKOMY CTYJEHTH MaTUMYTh MOIJIUBICTh
HE TUIBKHM TPAIIOBaTH 3 TEKCTaMU Ha MPEAMET iX MepeKiaay, aHali3y JIeKCHKH,
rpaMaThKu Ta (Ppas3eosiorii, ajie HABYATUMYThCA O€3MOCEPEIHbOMY BUKOPHUCTAHHIO
TEKCTIB B aKaJeMIYHUX [IJIAX.

Kiaro4oBi cjioBa. €KCTCHCHMBHE YHMTAHHS, aKaJcMIYHE YHMTAHHS, aKaJcMIdHa

MArOTOBKA, IHO3EMHAa MOBA, BUIIA OCBITA.



Problem statement. In view of internationalization of education, foreign-
language communication competence became the cornerstone of academic and
professional mobility of future specialists. Considering the concept of lifetime
education, teaching foreign languages becomes more and more complex,
necessitating identification, application and improvement of numerous various
approaches and instruments. Among the new challenges which modern education has
to face are formation and development of academic literacy of future specialists,
considering the growing role of the English language as an instrument of scientific
communication. When teaching English at higher education institutions of
nonlinguistic specialization, attention must be devoted to development in students of
academic reading and writing skills.

Analysis of the latest studies and publications. It is a well-known fact that
reading helps develop a literate speech, making speech lexically full and correct.
Numerous scholars devoted their works to reading as an important activity in the
course of teaching a foreign language and to reading methods (Kachalov M. O.,
Kostylev P. M., Bondareva Y. P., Chystiakova H. V., Stepanov O. O., Firsova A. M.,
Kartseva E. V., Matvieiev S.O., PopovaT. V., Lytaieva M. O., TalalakinaY. V.,
Oleinik A. N., Nuzhal. V., Shchemeleval. Y. and other). M.O. Lytaieva and Y.V.
Talalakina studied such a phenomenon in modern pedagogy as academic ability, in
particular, academic reading [1]. Teaching academic reading is an important aspect of
preparing specialists at higher education institutions. Numerous difficulties arise
when developing academic reading skills and the related academic writing skills. To
achieve the goals of academic reading by beginner researchers, P.M. Kostylev
defines the following reading strategies: inquisitive, concise, in-depth and contextual
reading [2].

Highlighting the previously unsolved parts of a general problem. The
problem of teaching full-fledged, productive reading with imperfect mastery of a
foreign language climbs higher and higher on the agenda. Gaining cognitive
communication ability and the skills of conscious reading with clear understanding of

the content is an important objective for students learning English. A situation can



often be observed, when the teaching of reading becomes a work on texts, i.e.,
reading aloud, formulating questions and answers, written translation, narration, etc.
In the course of teaching a foreign language, insufficient attention is devoted to
reading as a form of language activity. Teaching future specialists the skills of
academic reading and writing is also virtually nonexistent.

Formulation of goals. This article considers the possibility of using extensive
reading in English, particularly adapted works of fiction, in the course of learning a
foreign language at higher education institutions of technical specialization.
Considering the already published studies, the purpose of this article is to analyze and
substantiate the use of extensive reading in English to gain and enhance academic
reading skills. In this regard, it seems prudent to adjust the approach to the work with
English-language sources by shifting emphasis from the translation of a foreign-
language text to the immediate use of that text for academic purposes.

Description of study. The need to change the stereotyped perception of
English-language literature by students and to teach them adequate approaches to
reading (in particular, to teach them academic literacy) is a contemporary objective in
preparation of modern specialists [4]. Professionally-oriented textual educational
materials are used, as a rule, in the course of learning a foreign language at higher
education institutions of technical specialization. English-language works of popular
science and publications about the latest technologies adapted for reading by beginner
students, etc., are virtually unavailable. Therefore, beginner students not yet
proficient in English enough to receive satisfaction from what they read encounter
certain difficulties with reading and understanding what they read. In insufficiently
motivated students, these difficulties may lower their motivation even more [3]. As
follows from the studies by various authors, limited cognitive abilities of readers do
not allow them to find and highlight all potentially interesting ideas in the text,
especially in the conditions of rapidly growing number of scientific publications [6].

In order to avoid this situation, the author of this article draws attention to
adapted English-language works of fiction, which could be successfully used to get

students interested and to raise their motivation. These books would be helpful for



comprehensive development of students, stimulating in them active self-cognition
and research activity [4]. An adequate selection of books can reveal country-specific
linguistic aspects to students, because they can learn from books about social and
cultural order of a foreign-language society. In addition, independent reading in
English helps develop an esthetic taste and independent work skills in students [4].

Positive features of a fiction text include orientation toward the person’s
general cognition and absence of the need for specialized background knowledge.
The compositional structure of a work of fiction continues to draw interest during the
entire process of reading. The meaning of certain words becomes clear from the
context. There is an option of choosing the beginner, intermediate or advanced level
of complexity of adapted English-language books. Adapted English-language books
are best suitable for extensive reading, i.e., reading of the largest possible number of
simple books.

The author states that extensive reading helps enhance academic reading and
writing skills in students. We know that the components of academic reading include
the ability to understand specifics of the text’s logical construct, the ability to retrieve
information of general or more private nature from the text, the ability to guess
correctly the meaning of unfamiliar words from the context [7]. According to
definition, academic reading represents a separate form of reading aimed at extracting
information from the texts of popular science and scientific language styles,
analyzing the structure of a scientific text, and eventually, creating a secondary text
(abstract, synopsis, etc.) [1].

The results of a study by M.A. Nhapulo, E. Simon and M. Van Herreweghe,
described in their article, convincingly prove “that extensive general reading transfers
to academic reading skills” [5]. 30 university students participated in this study,
which continued for four months. After implementing an extensive reading program,
an increasing reading speed and better understanding of the text they read were
observed among the students. However, motivation of students for reading increased

very insignificantly, if at all [5].



A study of students’ motivation for, and attitude toward, extensive and
intensive reading, performed by Deniz Erguvan, is also worth noting [8]. Based on
the results gathered for 54 students, the scholar asserts that students are not always
able to assess and synthesize information received during reading, and are almost
never interested in reading for pleasure. However, if students select a text themselves,
It increases their motivation and confidence, and as a result, develops a more positive
attitude toward reading and learning the language. Erguvan even says that “there is a
global reluctance to read printed materials” [8, p. 148]. She concludes that in order to
encourage students to read, reading must be an obligatory component of the course.
Deniz Erguvan generalizes the opinion that both extensive and intensive approaches
must be used as mutually supplementing [8].

Therefore, based on the results of studies, the author suggests using adapted
English-language works of fiction both for in-class and independent work of students.
In order for extensive reading of these works to bring the most benefits, it is
recommended to start with those English-language books which the students have
already read translated in their native language. This approach must increase
motivation of readers from the very beginning and keep them interested in continuing
to read. Reading adapted English-language literature can be regarded, with certain
assumption, as extensive reading, which in turn, helps enhance academic reading
skills. The next step in mastering the reading of specialized scientific and technical
literature could be reading English-language popular science magazines for a broad
audience. As a rule, magazines of this type publish texts about science and
technologies in an interesting and comprehensible form using the latest terms and
concepts. Reading popular science magazines will help students in mastering
scientific lexicon, in particular, basic technical terminology.

Conclusions drawn from this study, and further development prospects.
This article reviewed the advantages of using extensive reading in English to gain and
enhance academic reading skills. Academic reading and writing are, in many ways,
new to students upon entering university. The task of language trainers and teachers

Is to find creative, relevant and useful ways to show students what the skills and



practices are in relation to extensive reading and academic reading and how to use.
Considering the positive effect from using English-language fiction texts in the
course of learning English as a foreign language, it is proposed to use works of
fiction (in particular, adapted English-language books) in the learning process for
linguistic and esthetic development of students and to develop academic reading and
writing skills in students. Studying existing adapted English-language books for the
purpose of selection and use in the learning process is a prospective area.
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