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Use of authentic videos is a modern way of teaching English. Thus, their stress-
limiting character in English for Specific Purposes (ESP) and English as a Foreign
Language (EFL) lessons is studied in the article. The concept of stress and the causes
of its appearance among university students are clarified. The meaning of ‘authentic
videos’, their examples, features, and difference from adapted ones are presented as
well. In addition to that, the fundamental functions of authentic video clips in English
that ensure stress reduction during foreign languages studying, and the ways of
limiting students’ stress using authentic videos in ESP lessons at technical universities
are specified. The procedure and the results of the experimental verification of the
studied issue are also provided.
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BI/IKOPI/ICTaHHH AHTJIOMOBHHUX BiI[COBal'[I/ICiB € Cy4aCHUM CII0CO00M BUKJIaJaHHA

aHriiicbkoi MoBH. TOMy, y CTaTTI BUBYAIOTHCS aBTEHTHYHI BiJI€03AMUCH SIK 3aCO0H,



Mo OOMEXYIOTh CTpPEC Ha 3aHATTAX 13 AaHIJIHCBKOI MOBH  TEXHIYHOTO
cupsimyBanHs (ESP) ¥ anrmiicekoi MoBu sik iHO3emMHOI (EFL). YTo4HEHO MOHATTS
CTpecy 1 MPUYMHU WOTO TOSBU Cepeil CTYIACHTIB BHUINMX HABYAIBHUX 3aKiajiB. Y
poOOTI TMPEACTaBICHO TOSICHEHHS CJIOBOCIIOJNIYYCHHS «aBTCHTHYHI BIEO» Ta
3a3HAYCHO iX MPUKIAAM U OCOOJMBOCTI, BKIIOYAKOYH BIIMIHHOCTI BiJ aJalTOBAaHUX
Bijico3anuciB. KpiM TOro, yTOUHIOIOTBCS OCHOBHI  (DYHKINI  aBTEHTUYHUX
aHTJIOMOBHUX BIJI€O, sIKI 3a0€3MeuylOTh 3HIDKEHHS CTpPECy IMiJl 4Yac BHBYEHHS
1HO3EMHMX MOB, a TaKOX CIIOCOOM 3HIDKEHHS CTpPECy CTYJEHTIB 3a JIOTIOMOTOIO
aBTEHTUYHUX Bijeo3anuciB Ha 3aHATTAX ESP B Texuiunmx yHiBepcuterax. [licms
aHaTI3y BUIIE3a3HAUYCHOTO HABEJEHO MPOIEAYyPY U pe3yibTaTH EKCIIePUMEHTATBHOL
MEPEeBIPKH TOCIIHKYBaHOTO MUTAHHS.

KirouoBi cioBa: aBreHTHUHHMI; Bizneo; GiIbM; KiHO; Tporpama; 3acid; CTpec;
3HWKCHHS CTPECY; TeXHIUHUH; CTYyJCHTH; aHTTiiiCbKa MOBa TEXHIYHOTO CIIPSIMYyBaHHSI;

aHTJIIMChKA MOBA SIK IHO3EMHA; 3aHATTS; YHIBEPCUTET.

Hcnonb30BaHWEe aAHIJIOS3BIUHBIX — BUCO3AIACEN  ABJSETCS COBPEMEHHBIM
CrocoOOM TIPETOJIaBaHMsl AHTJIMUCKOTO s3bIKa. [loaToMy, B CTaThe HW3Yy4aroTCA
ayTEHTUYHBIE BHUJIEO KaK CPEICTBA, KOTOPBIE OTPAaHUYMBAIOT CTPECC CTYAEHTOB Ha
3aHATHSAX 10 aHTJIMICKOMY SI3BIKY TeXHUYecKoro HampasieHus (ESP) u anrmuiickomy
sa3bIKy Kak wuHocTpaHHOMY (EFL). YTouHeHO moHsTHE cTpecca W MNPUYUHBI €T0
MOSIBJICHUSI CPENIM CTYJIEHTOB BBICIIMX Y4€OHBIX 3aBe/ieHuil. B pabote npencraBieHo
OOBSCHEHHE CIIOBOCOYETAHMS «AyTCHTHYHBIE BHUJICO» M YyKa3aHbl MX IPUMEPHI H
O0COOEHHOCTH, BKJIIOYas OTJIMYME OT aJalTUPOBAHHBIX Buico3anuceid. Kpome Ttoro,
YTOUHSIOTCS. OCHOBHBIC (PYHKIIMM ayTEHTUYHBIX aAHTJIOS3BIYHBIX BHJIEO, KOTOPHIE
00€eCreynBalOT CHWKEHUE CTpecca NMPU M3YYEHUU HHOCTPAHHBIX SI3BIKOB, a TaKXKe
CriocoObl CHWKEHHUS CTpecca CTYJIEHTOB C IIOMOIIBIO AyTEHTUYHBIX BHJIEO Ha

3aHaTHSAX ESP B TexHudeckux yHuBepcuterax. [locne aHanusza BBIMIEYITOMSHYTOTO



MIPUBEAECHBI MPOLEAYPa U PE3YyIbTAThl SKCIEPUMEHTAIBHOM IMPOBEPKU H3y4aEMOIO
BOIIpOCa.

KiroueBble cj10Ba: ayTeHTUYHBIN; BUIE0; (DUIIBM; KMHO; IPOTPaMMa; CPEICTBO;
CTPECC; CHUKEHUE CTPECCA; TEXHUUYECKUI; CTYJCHTHI; AaHTJIMACKUU SI3bIK TEXHUYECKOTO

HaITpaBJICHUS, AQHTJIMKUCKUM SI3bIK KaK PIHOCTp&HHI;Iﬁ; 3aHATHUC, YHUBCPCUTCT.

Introduction. At present, technical university students study large amounts of
information about the world’s innovative technologies and devices in a short period of
time due to the constantly-evolving technological sphere. Technical students of non-
English-speaking countries must study not only subjects they major in but also non-
specialty ones, like English, that are equally essential for their future professions.
Furthermore, undergraduates need to study for their exams and do coursework,
meeting the requirements of the curriculum. Students’ desire to complete all the tasks
in-time and achieve high results in all lessons can often cause the so-called academic
stress, which can lead to a deterioration of the academic performance and physical
and mental health. Thus, the use of stress-limiting teaching aids in ESP and EFL
lessons at technical universities is of crucial importance both for English lecturers and
their students.

Literature review. The issue of stress and its influence on students’ academic
performance have been examined by scholars worldwide.

Ahmad Izadi [6] studied the correlation between listening test results and
foreign language anxiety of the EFL learners with the focus on the influence of EFL
teacher on the educational process. The investigation results showed that students
with lower anxiety received higher scores in the listening test, while those who were
stressed got lower scores, as had been predicted prior to the experiment.

Alvarez-Silva et al. [1] investigated academic stress influence on higher
technology students. It was mentioned that 97% of the stated students confirmed the
presence of stress in their educational process, especially in the classroom. Among the

predominant stress-factors, the students named the teacher’s evaluations, not



understanding the topics addressed in the lesson and the limited time to perform the
task.

The objective of Habibah Elias et al.’s [3] study was to analyse the influence of
stress on the academic achievement of undergraduate students of diverse specialties.
In the researchers’ article, the relation between the year of study and the stress level of
the students was determined. It was concluded that the third and the fifth years were
the most stressful [3, p. 650] due to the upsurge of the course’s difficulty level.

These scientific works have created prerequisites for the further research and a
quest for teaching aids and methods that efficiently limit academic stress of students,
specifically 3™-year ones (who succumb to stress most often), and simultaneously
boost the studying process.

Unresolved issues. Researchers from various countries of the world have
studied the issue of stress, including academic stress, among university students, as
well as its causes. Nevertheless, the technical students’ stress lessening with the help
of authentic video records in ESP and EFL lessons has the potential for more in-depth
research and verification of practicality.

Aim. The purpose of the current research is to study the features and stress-
limiting character of authentic videos as modern teaching aids in ESP and EFL
lessons, including their influence on technical students’ work in class, educational
material memorization and the subsequent recall.

Study of authentic videos as stress-limiting aids in ESP and EFL lessons.
Stress is defined as a state of mental or emotional strain or tension resulting from
adverse or demanding circumstances [9, p. 1749]. Due to the challenging nature of
academic studying throughout the “university life’, a term ‘academic stress’ appeared.

In order to avoid redundant academic stress at least in English for Specific
Purposes (ESP) lessons, which are a part of a broader category — English as a Foreign
Language (EFL) lessons, university students need to be provided with suitable stress-

reducing educational aids. Among such are motion pictures (films) and TV series,



their fragments, as well as programmes in English. Depending on students’ levels of
English knowledge, they may be presented with or without English subtitles. One of
the main advantages of videos in the studying process is the possibility of the dual-
channel (visual and acoustic) presentation of information, and thus facilitation of
students’ easier perception and comprehension through the activation of their two
senses simultaneously — vision and hearing. The aforementioned multimedia products
(movies, series, and programmes) are the main representatives of authentic English
aids, i.e. created by and for people, for whom English is the native language.

Authentic videos differ significantly and noticeably from the ones that are
artificially created (adapted) for foreign language teaching purposes: 1) their topics
and presentation are more diverse, mirroring various social aspects, whereas
educational videos adhere to the ones corresponding to the educational sphere; 2) the
speech rate heard on them is often faster than on the video records adapted for
teaching; 3) the speech may be in various accents, whereas on adapted videos the
English speakers with a clear and sensible British or American accent can be found,;
4) their lexis is usually more varied and may include many colloquial words and
phrases, such as idioms and neologisms, that cannot be found in coursebooks or on
artificially-created teaching videos; 5) their grammar, in its turn, can be simplified,
using elliptical sentences or shortenings, like it is done in ‘real’ life, while adapted
materials in most cases present information in the form of unabridged grammatical
structures, by the book.

Many researchers from all parts of the world [4; 5; 7; 8; 10] have proved
numerous positive aspects of authentic videos use in teaching English as a Foreign
Language (to which ESP belongs) and English as a Second Language: in students’
vocabulary expansion, study motivation, advancement of listening and speaking skills
and the overall knowledge of English, even improvement of reading skills. Thus,
authentic English videos act as boosters in all aspects of the students’ foreign

language studying.



In terms of stress-limiting, visual art aids, in particular films and series, and
such types of videos as programmes, can be easily interpreted by students, leave a
mark in their cultural consciousness, stimulate creativity, and cause individual
language reactions. The fundamental functions of authentic videos that ensure stress
reduction during foreign languages studying are [2]:

e physiological (facilitation of recollection);

e psychohygienic (promotion of relaxation);

e emotional (causing feelings);

e socio-psychological (strengthening the dynamics in the group);

e cognitive (aiding mental processes);

e the function of the unconscious study (complex language structures are
remembered at the unconscious level);

e communicative (making communication and team-work easier);

e motivational (prompting students’ positive attitude to study the foreign
language and desire to actually use it).

While studying with authentic English videos, students see real (‘authentic’)
examples of the use of the target language and understand the practicality of
terminology and phrases related to their specialty. Moreover, being taught in such a
way, students get to work more with their group-mates instead of the constant work
directly with the lecturer, and so feel calmer. Multiple opportunities to provide their
own (evaluative) opinions on the information or issue seen on the provided video clip
creates a relaxed and non-aggravating nature of speaking exercises since there are no
correct answers as in the exercises to printed texts. Consequently, technical students
become less stressed in ESP lessons and more motivated to practice English
vocabulary, further developing and advancing their foreign language skills and the
knowledge of English, both general and for specific purposes, proving the importance
of authentic videos presence in ESP lessons for stress-less mastering of the English

language and communication in it.



Therefore, the positive effect of such studying will be clearly seen both in
students’ academic life and in their future professional situations and interaction.

Experimental verification and results. In order to test in practice whether
authentic videos indeed have a stress-reducing and thus study-improving nature in
ESP and EFL lessons of technical students, an experiment was conducted at the
Institute of Energy Saving and Energy Management of the National Technical
University of Ukraine “Igor Sikorsky Kyiv Polytechnic Institute” in March and
April 2019. The participants were thirty 3“-year Ukrainian students of engineering
specialties, who study English for Specific Purposes, i.e. English used in the context
of engineering in energy saving and energy management fields. The mentioned
students were randomly divided into 2 groups (15 students in each) — an
experimental (G1) and a control (G2) ones. At first, two groups were given printed
texts with tasks after them to assess the understanding of texts as a whole, new
vocabulary, and grammar. Then, the students were to do communicative exercises
(using new lexis and grammar) aimed at discussion of the lesson’s topic. After that,
everyone was provided with a pre-experimental test, which included tasks to check
the students’ recall and understanding of the new educational material (the lesson’s
subject, terminology, and grammar). Finally, the students received questionnaires to
fill in order to determine the students’ attitude to the educational process, their interest
during the lesson, motivation to continue studying the topic, and desire to practice the
studied vocabulary further outside the class. G1’s pre-experimental test results
showed an average of 46% of correct answers, i.e. 23 out of 50 tasks. G2’s outcomes
were analogous — 44%, 22 out of 50. As for the questionnaire answers, 80% of 30
students (G1 + G2) considered the studying with texts “pretty stressful” and could not
identify such ESP lessons as highly-motivating or interesting, and so they would
prefer different way of educational materials study; only 10% of the students were in
favour of the provided studying procedure, and the other 10% remained undecided.

The comparable results of both groups allowed further experiment as they proved that



the basic level of the students’ comprehension was akin. The similarity of the
obtained results of the pre-experimental test allowed conduction of a further
comparative analysis of the two groups and ensured the right ratio of to-be-collected
data.

The experiment lasted five weeks. G1 was taught in ESP lessons using
authentic videos, mainly clips from Hollywood films corresponding to the students-
engineers’ specialty, whereas G2 continued to study the foreign language with texts
on the same topics, including the typescripts of videos watched by G1, in order to
provide the students of both groups with identical vocabulary in all lessons. The
experimental and control groups did various exercises to develop their four language
skills — listening, speaking, reading, and writing, — with the major focus on
communication in English, and studied the same topics, lexis, and grammar.

Following the experiment, G1 and G2 were to write a post-experimental test,
structurally similar to the pre-experimental one, in which the comprehension and
recall of the studied lexical and grammar materials, as well as the topics as a whole
were checked. The results of G1, who studied with authentic videos, showed the
visible improvement: the students gave correct answers to 82% questions (41 out of
50). G2, in their turn, gave correct answers in 58% times (29 out of 50). The answers
in the questionnaire provided to all the students post-experimentally, containing the
same inquiries about students’ interest in the ESP lessons, motivation, and wish to
continue studying outside the class, indicated the following: 90% of G1 considered
the lessons with videos engaging, efficient, stress-reducing, and stimulating for
further practice of the learnt English vocabulary via watching the proposed films in
full length in English after the lessons, and the rest 10% noted that the lessons were
attention-grabbing and less stressful than with texts, but they did not plan to continue
their studies beyond the classroom; whereas only 50% of G2 students regarded ESP
lessons based on texts (on the same topics as G1’s videos) as attention-seizing,

sufficient, as well as inspiring, and other 50% had the opposite thoughts.



The results obtained after the experiment conducted with both groups indicated
the following. The amount of G1’s right answers changed from 46% (23 out of 50) to
82% (41 out of 50). Thus, after the five-week experiment, the improvement
coefficient was 1.8. Hence, the efficiency of study and subsequent recall improved by
almost 2 times. G2’s ratio of correct answers before and after the experiment was
44% (22 out of 50) to 58% (29 out of 50) with the improvement coefficient of 1.3,
demonstrating only slightly-improved result — by 0.3 times.

An important addition to the analysis of the post-experimental results are final
questionnaire’s answers: 100% the students-engineers of the experimental group (G1)
considered the lessons with authentic videos as educational aids significantly less
stressful, interesting and productive, even though not all 100% but 90% of them
expressed the desire to practice English outside the classroom. Compared to 10% of
students who expressed the same thoughts answering the questions of the pre-
experimental questionnaire, the improvement is significant. Worth mentioning that
G2’ answers in the post-experimental questionnaire slightly improved as well — 50%
of students (instead of 10%) considered ESP lessons with texts on the same topics as
G1’s videos less stressful and sufficient, although another half of them did not share
their group-mates’ point of view.

Taking into account that the employment of authentic videos in teaching
students-engineers English for Specific Purposes enhances the studying process and
its outcomes by almost 2 times during a short-term experiment, there is a potential for
further examination of the issue in question and a long-term experiment conduction to
prove the even-bigger benefit of authentic video records for ESP and EFL lessons in
the long run.

Conclusions.

1. Stress is defined as a state of mental or emotional strain or tension resulting
from adverse or demanding circumstances. The term ‘academic stress’ appeared to

depict the potential deterioration of the students’ academic performance and physical



and mental health due to extensive influence of the challenging nature of academic
studying throughout the ‘university life’ of students.

2. The main representatives of authentic English videos (created by and for the
native speakers of English and not for educational purposes) are films and TV series,
their fragments, and programmes in English. These aids are the most favourable
academic-stress-reducing educational aids in ESP and EFL lessons of students of
technical specialties in terms of wvocabulary expansion, study motivation,
advancement of listening and speaking skills, and the overall knowledge of English.
This is due to authentic videos’ dual-channel presentation of information, and thus
facilitation of students’ easier perception and comprehension simultaneously through
vision and hearing.

3. The fundamental functions of authentic videos that ensure stress reduction
during ESP and EFL studying are: physiological (facilitation of recollection);
psychohygienic (promotion of relaxation); emotional (causing feelings); socio-
psychological (strengthening the dynamics in the group); cognitive (aiding mental
processes); the function of the unconscious study (complex language structures are
remembered at the unconscious level); communicative (making communication and
team-work easier); motivational (prompting students’ positive attitude to studying the
foreign language and desire to actually use it).

4. Being taught with authentic English videos, technical students see ‘authentic’
examples of the target language use and so, the practicality of terminology and
phrases related to their specialty. Furthermore, students get to work more in teams
with their group-mates (instead of the lecturer-student cooperation), and so feel
calmer. Presence of authentic English videos creates a relaxed and non-aggravating
nature of speaking exercises since there are no correct answers as in the coursebook
exercises to texts and thus, students have multiple opportunities to provide their own
(evaluative) opinions on the information or issue seen on the provided video clip

without fear of being wrong, making a mistake. Consequently, technical students



become less stressed in ESP lessons and more motivated to practice English
vocabulary, advancing their foreign language skills. This proves the significance of
authentic videos implementation in ESP and EFL lessons for stress-less mastering of
the English language and communication in it.

5. The experimental verification of the stress-limiting character of authentic
videos in ESP and EFL lessons and their influence on students’ work, educational
material memorization and its subsequent recollection was conducted with thirty 3"-
year Ukrainian students of engineering specialties, who study English in the context
of engineering in energy saving and energy management fields, i.e. English for
Specific Purposes. Mainly, clips from Hollywood films corresponding to the students’
specialties were used as teaching aids in the experimental group (G1), while only
printed materials, i.e. texts and transcripts of the G1’s videos, were employed in the
control group’s (G2) lessons. The post-experimental test results showed that the
efficiency of the G1’s study and their subsequent recall of vocabulary, grammar, and
topics had advanced by almost 2 times: the improvement coefficient was 1.8; whereas
the G2’s outcomes remained practically unchanged, demonstrating the improvement
coefficient of 1.3, bettering by 0.3 times. Moreover, 100% of the experimental
group’s students-engineers noted in the post-experimental questionnaires that their
lessons with authentic videos were significantly less stressful than the usual text-
based lessons, as well as much more productive and stimulating, while only 50% of
the control group could express the same point of view.

The aforementioned data confirm the practical value and appropriateness of
further study of the article’s issue and the potential even-bigger benefit of authentic

videos for ESP and EFL lessons in the long run.
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