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This article deals with the methods of motivation and stimulation of successful teaching and
learning process in higher education, their role in the education system and the impact on the
educational process itself, as well as the full development of student’s personality. The basic
methods of encouragement and disciplinary actions of students in learning, their theoretical
justification and features of the practical application of science teaching were investigated. The
article presents a classification of the main motives for learning and personal development of
students in the higher education. It also examines the main types of pedagogic assessment, namely
substantive and personal, material and moral, and effective procedural, quantitative and qualitative
types of pedagogic assessment. Along with the types of educational assessments, the ways to
stimulate learning and educational success are determined, chief among them: attention, approval,
recognition, assessment, and support, reward, increasing social role, prestige and status of the
student as a person. Each of these methods of stimulation is considered separately. Detailed
highlights of methods of stimulation and motivation, which are divided into two main groups,
namely methods of formation of cognitive interests and methods of formation of the sense of duty
and responsibility in education. Methods of formation of cognitive interest include: creating a
situation in class curiosity - an introduction to the learning process of certain interesting examples
of experiments and paradoxical facts, usage of interesting analogies, creating a situation of novelty,
relevance, making up game situations in the classroom, educational discussion, stimulation with
analysis of life situations, creating success in learning situations. Methods aimed at creating a sense
of duty and responsibility in education include the nomination of educational requirements and
encouragement of learning and condemnation.

Key words: methods of stimulation in teaching and learning process, motivation, motives
for knowledge, encouragement and disciplinary actions, the teaching and learning process,
pedagogic assessment, approval and recognition.

Introduction. In modern teaching and learning process there are numerous
difficult problems but among the key ones stands the problem of stimulation which
presupposes the ways how to influence the students with the purpose to obtain the
desired discipline and responsible behavior. For this aim it is necessary to consider
the fact that in the teaching and learning process we pay due consideration to the
discipline based not on fear that redeems students from self-confidence and generates
dishonesty, but the discipline based on high consciousness and responsibility. In
particular sense, this is the core of main difficulties, research and pedagogic work as

the success of teaching and learning process depends on effective stimulation.
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The problem of application of the methods of encouragement and disciplinary
actions has been studied by various teachers and scientists, among whom K.D.
Ushinskiy, L.M. Tolstoy, V.A. Sukhomlynskiy, A.S. Makarenko, nowadays L.Yu.
Gordin, N.Ye, Shchurkova, V.Yu. Pytiukov, E.I. Kyrychuk, L.P. Kychatinova, A.l.
Lipkina, A.K. Markova, T.A. Matis, A.B. Orlova and others are studying this
problem. But it is obvious that these and other scientists are full of contradictory
assertions with very generalized definitions of encouragement an punishment and the
attempts to reveal them as “universal” educational methods to their full pedagogic
meaning denial.

The reason of such a state is that in pedagogic science there is no accurate
understanding and definition of the essence of encouragement and punishment as the
teaching methods. As a result, some contradictory approaches in the theory have
negative impact on these methods use in practice.

Thus, thematic justification of this article is to validate its aim — to consider
the stimulation and motivation methods of encouragement and punishment and their
application in practical teaching and learning process.

The encouragement method occupies the special place in the teaching and
learning process in higher educational institutions. Encouragement is the way of
expressing positive assessment of studying, behavior and activity of the particular
person of the group. It facilitates the surge of energy, good mood and readiness for
further work, pleasure, gladness stipulated by public recognition of efforts and
achievements [5, p. 64].

Motive is a stimulating reason for people’s actions and behavior. However,
motives do not originate on their own. Basically, motives have particular inner
(primary or natural) and secondary (material or moral) reasons that do not find their
expression explicitly in the majority of cases. The explicit expression of these reasons
Is the interest. Moreover, motives can appear under the outer reasons influence.
Among these reasons, stimulants take important place. The motive is defined as the

outer influence on the person or group that encourages them for purposeful action.



There is a certain classification of motives for effective teaching and learning
process:

- Motive of perception (constant desire to receive new professional
knowledge and skills),

- Motive of freedom (the need for independence, self-determination,
personal views, actions and judgments),

- Motive of convenience (the desire to have good and positive
relations in the group and surrounding),

- Motive of recognition (formation of personal status, image and
prestige),

- Motive of risk reduction (the need to feel confidently and
securely),

- Motive of benefit (the desire to achieve leading positions in
studies rating),

- Motive of self-realization (the need to achieve personal goals,
disclosure of personal skills and talents),

- Motive of participation (the desire to assist, provide help and be
useful in solving some educational problems) [7, p. 252].

Stimulating methods. There is organic interconnection between different
methods of teaching and learning process stimulating. Guided by the principal of
optimality when choosing the particular methods it is required to have regard to the
fact that every method is aimed at solving some identified sphere of pedagogic work
and meanwhile it should be additionally oriented at solving secondary teaching
problems. Here arises the necessity of possibility assessment of every method, the
knowledge of its advantages and disadvantages and the choice of perfect combination
of methods grounded on these requirements [6, p. 57].

The methods of encouragement and punishment have been applied in
pedagogic practice for a long time. The main methods aim at some innovations
creations in the teaching and learning process. They are used when we need to

strengthen positive motivation or reduce negative incentives. We should bear in mind



that encouragement and punishment influence all the personality of students and are
deeply experienced by them. That is the reason why it is required to take into
consideration the peculiar features of students’ characters. Shy and lacking of
confidence students especially need encouragement. Positive assessment of learning
results, behavior and students’ actions contribute to their moral and spiritual
development as well. Encouragement aims at development. When the teacher
distinguishes students’ success, it contributes to their desire to learn and do more.
That is why encouragement forms should be maximally dynamic and flexible.
Encouragement rate stipulates the students to receive additional rights. It is necessary
to bear in mind that it can lead to separate students’ opposition to the rest of the
group. That is why such encouragement should be applied with consideration of the
group’s public opinion and be the collective function. Meanwhile the teacher
organizes teaching and learning process in such a way that will evoke the intention to
be guided not by external stimulations but by high ideological and moral appeals [2,
p.220].

Pedagogic assessment. The assessment itself is neither encouragement nor
disciplinary action, it is the yardstick of knowledge, but almost every teacher is not
able to avoid using it as a stimulation mean, so it should be done in the best possible
way. The assessment is considered pedagogically effective when it creates the
intention for self-development, gaining new knowledge and skills, development of
positive personal traits and socially useful forms of cultural behavior [8, p. 160].

There are several kinds of pedagogic assessment that are divided into some
determined types: subject and personal, material and moral, effective and procedural,
quantitative and qualitative.

Subject assessment concern the action done by the student, but not his or her
personality. In this case, the content, subject, process and results of activity are under
consideration, but not the subject itself.

Personal pedagogic assessments vice versa concern the subject of activity, but
not its attributes, they identify personal features of students reflected in their activity,

their endeavor, skills, perceptions etc. In this case, the students are stimulated for



educational process and for personal development through the assessment of their
activity, and in the case of subject assessments — through the evaluation of how they
are studying.

Material pedagogic assessments include different variants of material
stimulation of students for success in educational and morale building work.

Moral pedagogic assessment includes praise or condemnation the
characteristics of students’ activities from the point of view of their responsibility to
general moral norms.

Effective assessments concern the result of activity; they concentrate attention
on it, not taking into account other educational attributes. In this case, final
achievements are assessed, but not the studying process itself.

Procedural pedagogic assessments vice versa concern the teaching and learning
process itself, but not the result.

Quantitative assessments are associated with the progress or amount of work
completed.

Qualitative assessments concern the quality of studies, accuracy, diligence,
endeavor and the like criteria of outperform.

Except for the mentioned pedagogic assessment types there are other
stimulation ways as follows: attention, approval, recognition, evaluation, support,
reward, social role, prestige and status boost [4, p. 320].

Beneficial attention has always been among the most effective forms of
motivation. The teacher pays special attention to the student who shows sincere
interest and using this method, the teacher stimulates the students for further
educational achievements. Such attention is often accompanied by praise and
encouragement that stipulates motivational function.

Approval is determined as positive assessment of the students’ activities.
Under such approval we understand positive evaluation of students’ actions,
behavior, responsibility and achievements. It can be verbal and non-verbal or often

combined assessment.



Recognition means the assignment of certain benefits of the person under
assessment and his high mark; it shows the particular criterion of evaluation.

Evaluation includes the classification of development rate of the particular skill
and the assessment of activities and results [1, p. 65].

Support as a stimulation type appears in the way the teacher approves certain
actions of the students, he stimulates him for their repetition and successful result. It
Is often employed in the cases when a student needs help from outside.

Under the term reward, we should understand the way of material support or
assessment. It is a stimulus for further activity in case of valid estimate when it
corresponds to effort expended and the result achieved [2, p. 153].

Classes of stimulation methods. The group of stimulation methods can be
divided into two main classes. The first class includes the methods aimed at cognitive
interest formation. The second class includes the methods aimed at the sense of
responsibility formation within effective teaching and learning process. More details
follow:

Cognitive interest formation methods presuppose:

1. Creation of interesting situations during the lesson — introduction of

interesting modern examples, experiments, no intuitive paradoxical facts;

2. Application of interesting analogies;

w

Creation of novelty situations, actuality application during teaching and
learning process;

Classroom discussions;

Stimulation with the help of real-life situations analysis;

Application of game situations during the lessons;
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Making up successful situations in educational process, which is deemed to
be among the most effective ways to stimulate interest between those
students who have some difficulties with studies. It is known that without
joy and gladness experience it is impossible to count on further success in
the learning process. The teacher by means of encouragement and approval

of students’ efforts creates such situations. It is important to maintain



favorable spiritual and psychological working environment reducing the
feelings of fear, uncertainty and shyness. In this case, the anxiety state is
replaced by self-confidence [9, p. 203].

Methods aimed at creating the sense of responsibility formation within
effective teaching and learning process. The teaching and learning process is based
not only on motives of cognitive interest, but on the other motives as well, among
which the most important are the motives of duty and responsibility. They allow
students to overcome difficulties in studies, to feel joy and gladness thanks to the
success achieved. These motives form on the grounds of application of the following
methods: putting forward demands, teaching to meet requirements, encouraging
successful and diligent performance of duties, in-process monitoring of meeting
educational requirements and when required pointing out the mistakes, disapproval
aimed at responsible attitude formation [3, p. 421].

Conclusions. Consequently, the methods of motivation and stimulation of
successful teaching and learning process in higher education, their role in the
education system and the impact on the educational process itself, as well as the full
development of the individual student have been considered in this article. The basic
methods of encouragement and disciplinary actions in learning, their theoretical
justification and features of the practical application of science teaching have been
dealt with. The classification of the main motives for learning and personal
development of students in the higher education has been provided. The main types
of pedagogic assessment have been recognized. Along with the types of educational

assessments, the ways to stimulate learning and educational success are determined.
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I.B. Boiiko. MoTuBanisi Ta CTUMYJIIOBaHHS e)¢eKTHBHOT0 HABYAJIBLHOIO IpoLecy.

VY crarTi po3risAarTbhcs METOAM MOTHMBALIl Ta CTUMYIIOBAHHS YCIHIIIHOI'O HaBYaJIbHOI'O
MPOIIeCY Y BUIIIH MIKOJI, IXHA pOJIb B CUCTEMI OCBITH Ta BIUTUB Ha caM OCBITHIH mpoIiec, a TaKox
Ha BCEOIYHMI pPO3BUTOK OCOOMCTOCTI CTyAeHTiB. HaBeneHi OCHOBHI METOIM 3a0XOYEHHS Ta
MOKapaHHs CTYJAEHTIB B NpOIECI HAaBYAHHS, IXHE TEOpPETUYHE OOIPYHTYBaHHS Ta OCOOJIUBOCTI
3aCTOCYBAaHHS Ha MPAKTUIll. Y CTAaTTi HaBEACHO Kiacu(ikallilo OCHOBHUX MOTHBIB /0 HaBYaHHS Ta
OCOOMCTICHOTO PO3BUTKY CTYICHTIB B TpoOIeci 3M00yTTs BHUIIOI OCBiTH. TakoX pO3TISAAIOTHCS
OCHOBHI BUJM MENaroriyHoi OLIHKM, a caMe NPEeIMETHUN Ta MEepCOHAIbHUHM, MaTepiaJibHUM Ta
MOpallbHUH, pe3yabTaTUBHUN Ta MpOLECYalbHUH, KUTbKiICHMH Ta skicHuid. [lopsa 3 Bumamum
MeJaroriyHuX OLIHOK BHIUISIOTH CIIOCOOM CTUMYJIIOBAHHS HAaBYaJbHUX Ta BUXOBHHX YCIHIXIB,
TOJIOBHI. yBara, CXBQJICHHS, BU3HAHHS, OIlIHKA, MIATPUMKA, HAropoJa, ITiJBHINEHHS COIiaTbHOI
poJi, MpecTHKy 1 cTaTrycy cTyaeHTa sK ocobucrocti. KokeH 3 mepeniyeHHMX CrHoco0iB
CTHMYJTIOBAaHHS PO3TIIIAETHCSA OKpeMO. JleTaabHO BHCBITIIOIOTHCS TPYIH METOJIIB CTUMYITIOBAHHS
Ta MOTHUBAIli, 0 MOIUISIFOTHCS Ha JIBI OCHOBHI MiATPYMH: METOAM (POpMYBaHHS Mi3HABAIbLHUX
IHTEpeciB Ta METOJAM, CHpPSIMOBAaHI MEpeBaXHO Ha (OpMyBaHHS TMOUYYTTSI OOOB’SI3KY Ta
BIJIMOBiAAIbHOCTI B HaBuaHHi. J[o MeToniB (hopMyBaHHS Mi3HABAILHOTO I1HTEPECY BiTHOCSTHCS:
CTBOPEHHS Ha 3aHSATTI CHUTyalli 3alliKaBICHHS — BBEJIEHHS B HaBYAJbHUN Mpolec IIKaBUX
MPUKIIA/IB, €KCIIEPUMEHTIB, MapaJloKCalbHUX (DAaKTiB, BAKOPUCTAHHS I[IKABUX aHAJIOTiH, CTBOPEHHS
cuTyanii HOBU3HH, aKTyaJbHOCTI, MOJETIOBAaHHS B HABYAJILHOMY IIPOILECi IrPOBHX CHTYaIiH,
HaBYaJIbHI JUCKYCIi, CTUMYJIIOBAHHS 3a JIOTIOMOI'OI0 aHaJli3y )KUTTEBUX CUTYAIlil, CUTYyaIlil yCHiXy B
HaBYaHHI. MeTtoau, cnpsMoBaHi Ha (OPMYBaHHS TMOYYTTS OOOB’S3KY Ta BiJIIMOBINATBHOCTI B
HaBYaHHI BKJIIOYAIOTh BUCYHEHHsS HABYAJbHMX BHMOI, a TAaKOX 3a0XOYEHHS Ta 3aCyJKCHHS B
HaBYaHHI.

Kiro4oBi ci1oBa: MeToau CTUMYJIIOBAaHHS B HaBYaHHI, MOTHMBALlis, MOTUBH [0 Ii3HAHHS,
320XOUYEHHS Ta AUCIUIUTIHA, HABYAJIbHHIA TPOIIEC, TeIaroTivHa OIliHKa, CXBAJCHHS, BA3HAHHS.

N.B. Boiiko. MoTuBauus u cTumyjaupoBanue 3p(PeKTUuBHOro yuedOHOro npoiuecca.

B crathe paccMaTpuBaIOTCS METOABl MOTHBALIMU U CTUMYJIUPOBAHMS YCHEIIHOTO y4eOHOTro
Ipolecca B BbICIIEH IIKOJIE, X POJIb B cUcTeMe 00pa30BaHUs U BIMSHHE Ha caM 00pa30BaTeNIbHbBIN
IIPOLIECC, a TaKK€ Ha BCECTOPOHHEE pa3BUTHE JIMYHOCTH CTYAEHTOB. lIpuBeneHbl OCHOBHBIE
METOJIbl TMOOIIPEHUs] W HaKa3aHWs CTYAEHTOB B IIpoliecce OOY4YEeHMs, HMX TEOpeTHUECKOoe
00OCHOBaHHE W OCOOCHHOCTH TNPHUMEHEHHUS Ha NpPaKTUKE IeJaroruuyeckoil Hayku. B craTbe
MpUBE/ICHA KiIaccu(PUKAIMs OCHOBHBIX MOTHBOB K OOYUYEHHIO U JIMYHOCTHOTO Pa3BUTHUS CTYACHTOB
B IIpoliecce TMOJy4eHHUs BbIcHIero oOpa3oBaHUs. Takke paccMaTpUBAIOTCS OCHOBHBIE BHIbI
nejarornyeckoil oueHku. Hapsay ¢ BuaaMM Menarorudeckux OIEHOK BBIIEISIOT CIOCOOBI
CTUMYJUPOBaHMUs YYEOHBIX M BOCHHUTATENbHBIX YCHEXOB, IJIABHbIE M3 KOTOPBIX: BHUMAaHUE,
oJl00peHue, pu3HaHue, OLEHKa, OJIepKKa, Harpaja, MOBBIILIEHUE COLUATbHON POJIH, IPECTHKA U
cTaryca CTyAEHTa Kak JUYHOCTH. Kakaplii M3 MNepedrcIeHHBIX CII0COOOB CTUMYJIUPOBAHMS
paccmarpuBaercsi oTAenbHO. IlogpoOGHO ocBewmiaroTcs TpYHIbl METOJOB CTHUMYJIMPOBAaHUS H
MOTHBAIlMM, KOTOpBIE [ENIATCS Ha JBE OCHOBHbIE TOATPYNIBI: METOJIbl (OPMHPOBAHUS
MO3HABATENIbHBIX MHTEPECOB M METOJIbl, HANpaBJICHHbIE MPEUMYUIECTBEHHO Ha (OPMUPOBAHUE
YyBCTBA JI0JII'a U OTBETCTBEHHOCTH B YUEHHUHU.

KiloueBble cioBa: MeTONbl CTUMYJIMpPOBAaHUS B OOyYE€HUH, MOTHUBALMS, MOTHUBBI K
MO3HAHUIO, MOOIIPEHNE U JAUCHUIUINHA, YUeOHBIN IMpolece, Nneaaroruiyeckas oleHka, oo0peHue,
MpU3HAHUE.
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