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This article deals with the importance of proper mistake correction in the process of teaching
English as a foreign language as well as the challenges English language teachers regularly face
when eliciting mistakes made by students. The analysis of the main strategies presented by leading
local and foreign scientists concerning the problem of opportune mistake correction is carried out.
The article focuses on the importance of the problem mentioned and provides detailed classification
of different types of mistakes that can be made by students in the process of acquiring new language
skills. Taking into consideration the deficiency of system development of methods and approaches
to correcting mistakes during the lesson, the following scientific research is focused on scrutinising
all sorts of possible solutions of the problem arising from the necessity to wisely correct mistakes.
The problem of when to correct, how often and what kind of mistakes are to be corrected is given
due consideration in the following article. The vital importance of facilitating favourable friendly
atmosphere that would "allow" students to make mistakes is highlighted. Students’ psychological
problems that may arise in the process of incorrect mistake correction are considered. The article is
of great help to all foreign language teachers interested in effective implementation of modern
techniques and approaches that can have a positive impact on the teaching process.
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Introduction. There is no need to say that teaching English as a foreign
language in higher educational establishments is becoming increasingly important.
Ukraine's integration into the world community and the establishment of closer
economic, political and cultural ties has resulted in a dramatic increase of the
necessity to master at least one foreign language. Higher educational establishments

all over Ukraine actively participate in the process of Europeanization of higher



education by shifting priority areas to including English to the curriculum at all stages
of specialist education.

Background. There seems to be no compelling reason to argue that English
language teachers in technical higher educational establishments in the overwhelming
majority of cases have to tackle the difficult dilemma of what to do with proper error
correction. The problem of when to correct, how often and what kind of mistakes are
to be corrected should be given due consideration. It is certain that error correction
process poses a significant challenge to the English language teacher. Despite the
importance of the problem mentioned above, the analysis of native scientific and
methodological literature has shown that there is a lack of scientific works devoted to
the investigation of strategies and methods of error correction that can be successfully
applied in the process of English language teaching.

Aim. Taking into consideration the deficiency of system development of
methods and approaches to pointing out mistakes to students in the process of
teaching English, the following scientific research is focused on scrutinising all sorts
of possible solutions of the problem arising from the necessity to constantly deal with
error correction. It seems fair to suggest that this issue is of top priority not only for
technical higher educational establishment teachers. The problem is very common for
all kinds of educational establishments as, firstly, some students tend to be
psychologically vulnerable to being endlessly corrected in the process of learning
foreign language, and secondly, students may differ significantly in the speed of
acquiring knowledge, motivation, learning styles etc.

Teacher's attitude to students' mistakes. It is quite obvious that mistakes can
be called an integral and essential part of any learning process. Moreover, it would
not be an exaggeration to claim that it is mistakes that turn out to be an unmistakable
indication to students of what needs to be improved. Without making mistakes one
would not know what is necessary to work on. It would be appropriate to quote
American writer Garry Marshall who wrote: "It's always helpful to learn from your

mistakes because then your mistakes seem worthwhile."



Thus, we come to the point that the task of any foreign language teacher
resolves not only into finding and correcting students' mistakes, but consists in
creating friendly educational environment that would "allow" students to make
mistakes.

Classification of mistakes. Usually all mistakes that can be made in the
process of learning foreign languages can be divided into three categories: slips,
errors and attempts. [2, p. 99]

Slips are mistakes which students can correct themselves, once the mistake has
been pointed out to them by the teacher. They can be caused by fairly intrinsic and
quite understandable factors such as lack of concentration, inattentiveness,
excitement, nervousness, distraction etc.

Errors are mistakes which students can’t correct themselves and which,
therefore, need further explanation. Attempts are mistakes that students make when
they try to say something, though they do not yet know how to say it. The way we
deal with correcting mistakes will depend on which different types of mistakes
students are making. If a student hasn't managed to understand new information and
as a consequence continues to make mistakes, we would identify such mistakes as
erTors.

Another category of mistakes is often called developmental errors. Such errors
occur naturally as the students’ language knowledge develops, and are the result of
the students making apparently sensible assumptions about the way language works.
[1, p. 96]

If a teacher works with a group of students for some period of time, it wouldn't
pose a substantial problem for him to distinguish whether a student made a slip, an
error or an attempt. Here we come to the point where a teacher is to answer the
following question: "What is the most appropriate way to correct mistakes and how
to give feedback on mistakes without damaging motivation, confidence, eagerness to
learn etc.?"

Teacher's attitude to mistake correction. It is necessary to emphasize that

sometimes it is rather complicated to give definite unequivocal advice whether to



correct mistakes made by students practicing some language activities or not. The
analysis of local and foreign methodological literature on the problems of mistake
correction during the class showed that there are different attitudes to this problem.
Some scientists consider that correction doesn't help the language learning process of
internalising rules, other scientists tend to be in favour of correcting all mistakes
made by students as it seems more 'teacher-like' to do something about mistakes. As a
result of the scientific research that was carried out we can come to a conclusion that
it is always better to steer the middle course. Definitely there are cases in which
constant interruption for mistake correction wouldn't be appropriate as well as
situations in which it is better to aim for fluency rather than the accuracy. [3]

Our observations allow us to make conclusions that the cases in which mistake
correction is meaningless and inopportune are the following:

o If we deal with low-level students and they tend to make a
lot of mistakes, firstly, it would be just impossible to correct all
mistakes, moreover, it makes no sense since such students won't be able
to continue speaking because they will definitely get flustered and lose
train of thought due to ceaseless interruption, secondly, they wouldn't be
able to perceive and remember all corrections, thus, they will surely
continue to make the same mistakes in the future. Moreover, students
that are constantly interrupted for mistake correction can get frustrated,
lose motivation, develop psychological barrier that will hinder
participation in class activities in the future.

o It is inadvisable to interrupt speaking activity in case it is
quite obvious for the teacher that the error made by the student is a so
called slip of the tongue error.

o Teachers don't need to correct errors that are beyond
students' current capabilities in English.

Problems associated with error correction of students lacking confidence.
It is important to remember that there is no use trying to force low-level students

lacking speaking skills to talk, thereby provoking possible aggravation of the fear to



make mistake and making them even less reluctant to speak in the future. It would be
sensible to create amicable learning environment, where learners are not afraid of
making mistakes and being ridiculed. The task of any foreign language teacher is to
make students understand that mistakes made in the process of acquiring new
language skills should be considered as an excellent opportunity to get knowledge or
improve language skills. Moreover, students can react to numerous and inescapable
mistakes as if they were learning steps without which it would be impossible to
improve knowledge of the foreign language.

Naturally, not all students are affected by the factors mentioned above.
Basically, it 1s common for people with low self-esteem and high levels of anxiety,
1.e. people experiencing psychological distress in all situations associated with the
evaluation of their activities. [4] Since learning a foreign language is associated with
a large number of errors (that is surely inevitable when learning new skills),
participation in speaking activities becomes a major stress for students who are
seeking to meet the expectations of others and are afraid to fail (i.e. to make a
mistake speaking foreign language), which is a consequence of low self-esteem and
self-doubt.

Unfortunately, these psychological characteristics are inherent to a large
number of students, which means that the main task of the lesson will not be
accomplished and such students will not acquire communication skills, learn to use
foreign language for its intended purpose, i.e. as a means of communication. Taking
into consideration all the above mentioned factors, it is important to help the teacher
find the necessary solutions so that the educational process might be carried out to the
full extent, while minimizing stress factors arising in the process of foreign language
communication.

In case we deal with shy students lacking confidence, improper correction
could be quite embarrassing, thus leading to intimidation and wouldn't encourage
such students to take active part in speaking activities next time. Moreover, if a
student makes too many mistakes (be it grammar mistakes, vocabulary mistakes,

pronunciation mistakes, etc.), constant interruption for correction would inevitably



cause to lose the train of thought. What can be undertaken to avoid such unfavourable
scenario?

One of the possible ways to give feedback on mistakes in a sensitive way is to
jot down mistakes on note pads while listening to speaking activities and afterwards
point out the mistakes to the student who made them or explain the rules to the whole
class without giving unnecessary details of whose mistake it was. If such strategy of
mistake correction is applied during the lesson, students feel free to make mistakes
and it should be considered as a great advantage since it is well-recognised fact that
we all learn by making mistakes.

The task of a foreign language teacher is to create friendly homelike
atmosphere in which mistakes made by students are not taken for "criminal acts" for
which you are going to be undoubtedly punished, but as the advantageous integral
part of any learning process without which it would be just impossible to acquire
knowledge and new skills as well as to work on and improve existing ones. Students
should be aware of the fact that to avoid situations in which you can definitely make
a mistake would become the biggest mistake of all.

Peer correction and self-correction as one of appropriate ways of mistake
correction. Students making mistakes in the process of acquiring new language skills
in the majority of cases must be provided with some feedback on their work. It is
quite possible for foreign language teachers to organize the class work in such a way
that teacher-correction of mistakes is at least partially replaced by self-correction or
peer correction. Though, surely, if a teacher identifies some errors that seem to be
common for several students in the class, the task of the teacher is to focus on that
problem, to provide an extensive explanation, to ask students to complete some
additional tasks etc.

Self-correction implies that students are able to cope with correction of their
own mistakes. In such cases it is quite obvious for the teacher that such mistakes
were not made because of lack of knowledge, but because of quite understandable
factors such as lack of concentration, inattentiveness, excitement, nervousness,

distraction etc. Thus, self-correction can be pushed forward if we are entirely sure



that we deal with slips and mistakes, with the correction of which a particular student
can cope successfully.

Our observations showed that in case we deal with slips it is always much
better not to correct them, but give a student the chance to do it by him/herself.
Sometimes teachers can use a pause to show students that they have made a mistake
and should try to correct themselves. Prompting self-correction can be helpful if we
work with students who have low self-esteem as students are frequently in danger of
losing their self-confidence when they get corrected.

Students can be involved in self-correction to different extent, herewith the role
of a foreign language teacher is shifting to an "observer", who is monitoring the
whole process, though is always ready to give a helping hand to those students who
can't manage on their own. It is necessary to note that teacher's help is not always to
be explicit. If there is no doubt that we don't deal with attempts or errors that can
never be self-corrected, we can provide more or less guidance to students who are
trying to find their mistakes by giving some hints on the nature of mistakes or
location in the text if we speak about self-correction of writing tasks. Such tactics
proved to be very effective in making students analyze what they wrote and
gradually habituate them to such analysis before handing the writing tasks to the
teacher.

Obviously, the teacher has to meet the needs of all the students of the class,
thus, in the process of acquiring knowledge it is crucial to organize the pair work in
such a way that students start learning from each other, that is why peer-correction
has become one of the most popular technique used in the process of teaching foreign
languages to "techies". The overwhelming majority of groups, a foreign language
teacher has to work with in technical higher educational establishments is mixed-
ability classes. Dealing with mixed-ability class, foreign language teacher can use the
benefits of peer-correction encouraging higher-level students to help lower-level
students find and correct mistakes (e.g. completing writing tasks or reading and
comprehension tasks). Peer-correction engages students to actively participate in the

learning process, moreover students learn to help each other contributing to creating



warm and friendly atmosphere among all members of the academic group. The
environment is favourable if it "allows" students to be 100% sure that their making
mistakes by no means would lead to public embarrassment.

It should be mentioned that peer-correction is to come after self-correction, but
not vice versa. If a teacher is going to correct a student on the spot, it proves to be
very effective to ask this student to repeat the sentence, in which the mistake was
made, giving him/her the opportunity to self-correct. If the student repeats the
sentence making the same error, at this point it would be appropriate to encourage
peer-correction asking other students to elicit the mistake. It is necessary to remember
that peer-correction must be handled in a subtle and sensible way to prevent
situations in which the student who makes a mistake would start feeling inferior.

The data yielded by this study provides convincing evidence that the use of
pair work based on the principles of peer tutoring helped improve the skills of
average learners while solidifying skills of advanced learners that were proud to
fulfill the role of an "aide". Adopting a peer-assisted learning strategy in mixed-level
English classes peer tutors would help lower-level students correct mistakes resulting
in the groundbreaking increase of students' motivation and achievements.
Investigations and surveys into achievements and progress in developing all types of
language skills indicate that average students tend to give positive evaluation of peer-
assisted learning experience. [5]

Conclusions. The research conducted doesn't encompass the comprehensive
solution of all problems, the English language teachers face, pointing out mistakes to
the students in the process of teaching English in technical higher educational
establishments. At the same time, its results definitely indicate that in spite of the fact
that the problem of appropriate mistake correction tends to be quite vital and is one of
the biggest and, we dare say, the most challenging teaching problems, it can still be
successfully solved by applying strategies described above. The English language
teacher dealing with mistake correction in class has to adopt a mixture of solutions
meeting the needs of both advanced and average students, simultaneously facilitating

favourable and friendly atmosphere among all members of the academic group. The



involvement of peers in the process of mistake correction is to be implemented in
supportive and encouraging way to create successful teaching and learning
environment. The outcomes of the following scientific and practical research can be
used to identify the perspective directions of studying this problem in the future. It
would be appropriate to carry out in-depth analysis of psychological factors affecting
the efficiency of students’ progressing in acquiring language skills by applying
different strategies of immediate or delayed mistake correction, that, supposedly, can
be extremely helpful in solving the problem discussed above. Further research in this
area may focus on the detailed analysis of problems arising with the involvement of
peers in the process of mistake correction and appropriate way of their solution or

even evasion of the problem.
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H.M. T'opnienxo, T.B. batwora. BumpapiieHHsI MOMMJIOK Yy Mpoueci BUKJIaJaHHSA
AHIJIIICHKOI MOBH SIK iHO3€MHOI.

CraTTi0O TNPUCBAYEHO pO3IJIAAY AaKTyaldbHOI NpoOjeMHu, SKa YacTo IIOCTaE Mepen
BUKJIaladyaMM aHIJIIHACHKOI MOBH SIK 1HO3EMHOi, a CaMe Ba)KIMBOCTI IPABUJIBHOTO BUIIPABJICHHS
MOMMUJIOK, JOMYILIEHUX CTYIEHTaMH IiJ| yac ayIuTOpHOI poOotu. bepyum no yBarum HenocTaTHIN
PO3BUTOK CHUCTEMHUX METOJIB 1 MIAXOAIB 0 NpOOJEeMH BHUIIPABICHHS IOMHJIOK Ha YpOKax

aHTJINACHKOT MOBH, 1I€ HAyKOBE JIOCHIKEHHS 30CEpEeKEHE Ha ONpalLOBaHHI PI3HUX IUIAXIB



BHUPINICHHS MPOOJIeMH, TIOB'SI3aHOT 3 HEOOXITHICTIO OOEPEeKHOTO CTaBICHHS JO TIPOIECY
BHIPABJICHHsS] TOMIJIOK. Byio 3pobieno cnpoly AOCTIAUTH CTpaTerii 1 METOIH, Ki MOXYTh OyTH
YCHIIIHO 3aCTOCOBaHI B MpOIIeCi BUKIAJaHHS aHTJIINCHKOT MOBU. Y CTaTTI HABOAMUTHCA NOKJIAJHA
Kiacuikaris pi3HUX THIIIB MOMHJIOK, SIKI MOXYTh 3pOOUTH CTYAEHTH B MpOIECi BIANPALIOBAHHS
HOBUX MOBJICHHEBHX HAaBUYOK. ByJio JOCITiDKEHO pojib Merona 'peer-correction" sK OJHOTO 3
MOXJIMBUX BHUPINICHh MPOOJEMH. Y CTaTTI MAKPECIIOEThCS HAA3BHYAWHO BaKJIMBE 3HAYCHHS
CTBOPEHHS CHPUATINBOI IPYX HBOI aTMocdepu, IO CHPUATUME YCYHEHHIO CTpaxy HOIMYIIEeHHS
MOMMJIOK, IO € 3alOpyKOI0 YCIiXy B peaii3alii HaBYaJlbHOTO HpoIeCcy y MOBHOMY 00cs3i. Bymo
PO3TIISIHYTO TICHXOJIOTIYHI MPOOJIEMH CTYJCHTIB, 110 BUHUKAIOTH y TMPOIECi BUBYCHHS 1HO3EMHOI
MOBH B TpyIax pi3HOTO PiBHs, 30KpeMa, B MPOIIECi BIOCKOHAJIEHHS HABHUYOK CIIJIKyBaHHs. CTaTTs
MpU3HAYEHA JJIsl BCIX YYUTEINIB 1HO3eMHOI MOBH, 3alliKaBICHUX B €(EKTHUBHIN peamnizallii cyuyacHUX
METO/IIB 1 MiXOIB, sIKi MOKYTh MIO3UTUBHO BIUIMHYTH Ha HaBYAJILHUH TPOIIEC.

KurouoBi cioBa: BuUMpaBieHHS TMOMWJIOK;  OOMOBKA; BHUIIMK HaBYAJIBHHUI 3aKIaf;

TICUXOJIOTTYHHM Oap'ep; caMOOIliHKA.

H.H. I'opauenxo, T.B. barora. Hcnpasienue omu0oK B mpomecce NnpenojaBaHusi
AHIJIMIICKOTO SI3bIKA KAK HHOCTPAHHOYO.

JlaHHast CTaThsl TOCBSIIIEHA PACCMOTPEHUIO aKTyallbHOW MPOOIEMBI, ¢ KOTOPOH PETyIJISPHO
CTAJIKMBAIOTCSl MPENOAABATENIM AHTJIMUCKOTO S3blKa KaK WHOCTPAHHOIO, a MMEHHO Ba)KHOCTH
MPAaBUJIBHOTO HCIIPABJICHUS OMIMOOK, TOMYIIEHHBIX CTYJIEHTaMH BO BpEMs ayAMTOPHOW PabOTHI.
[IpoBeneH aHamM3 CyHIECTBYIOIIEH OTEYECTBEHHOM U 3apyOeKHON HAyYHO-METOIUYECKOM
JUTEpaTyphl, TOCBSIIEHHOW BhINIEyKa3aHHON mpobOieme. B craThe mNpuBOAUTCS MOAPOOHAS
KIacCu(UKANUs PA3TUYHBIX THUIOB OIMMOOK, KOTOPBIE MOTYT CHAENaTh CTYISHTHI B TIpoIecce
OTpabOTKM HOBBIX pPEUEBbIX HAaBBIKOB. bblla HcciegoBaHa poyib Takoro MeToja Kak 'peer-
correction" B Ka4eCTBE OJHOTO M3 JIOMYCTHMOTO PEIIeHHs MpobieMbl. B cTaThe momdepkuBaeTcs
Ype3BhIYATHO Ba)KHOE 3HAYCHHE CO3JaHMs ONarompusiTHOW ApyKeckoil aTtMocdepsl, uto Oyaer
CIocoOCTBOBAaTh YCTPAHEHUIO CTpaxa AOMycTUTh omwuOKy. CTaThs TpeaHa3HAdeHa s BCEX
nperoiaBaTeNieil  MHOCTPAHHOTO  sI3bIKA, 3aWHTEPECOBAaHHBIX B A((EKTUBHOW peau3auu
COBPEMEHHBIX METOJIOB M IMOAXOJOB, KOTOPbIE MOTYT OKa3aThb IOJOKHUTEIbHOE BIMSIHUE HA
y4eOHBIN mpolecc.
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