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Annotation. The article deals with the problem of teaching critical thinking in course of
English learning. Critical thinking is one of the main principles of successful professional work.
The educational process in Ukraine having long been marred by routine procedures, outdated
information and old methods now undergoes a series of changes moving to European standards of
Bologna process. The research of using video materials in educational process has already been
studied by many scientists and philologists. The advantages of English teaching with the help of
visibility, including audio, text and pictures, are proven and widely asserted by many teachers.
Therefore, the video materials produce both practical and theoretical information; moreover, they
provide additional motivation and can be used for interdisciplinary connections. The research shows
that students taking regular tasks based on video materials are progressing faster and develop not
only language skills of audition and speaking but also critical thinking skills. The tasks for
developing critical thinking can be connected with teaching academic writing and speaking,
namely, producing presentations and discussions. There is much to be done for developing a system
or special storage of video materials that can give benefits to development students’ critical thinking
and therefore productivity of educational process.

Key words: critical thinking, creative methods, video materials, processing information,

language competency.

Introduction. The educational process that takes place in nowadays higher
institutions of Ukraine goes through a series of essential and drastic changes. The
focus is more and more fixed on what personality should the educational
establishment produce instead of previous idea of bringing up the specialist in one
specific field. The Ukrainian educational system still has a lot of outdated laws and
regulations that interfere with modern vector of youth studying, therefore teachers
should do their best to provide the best level of teaching despite the flaws of the
system. One of the main aspects of educating a person is to teach them think critical.
For such task there can be different approaches — reading and discussing literature,

essay writing and role play modeling, case studying and so on. We want to focus on
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using video materials for this purpose. At present students cannot imagine their life
without surfing internet and/or watching videos as everyday activity. So it is
productive to use their habits and make them a part of studying process.

Critical thinking was firstly recognized by John Dewey, a researcher who
emphasized that a curriculum focuses at building thinking skills that would be useful
for the community and the entire society. Speaking about critical thinking the
reference should be made to Sternberg R. J., whose works on critical thinking are
deep and all-sided. Pithers R. T., Soden R., Facione P. A. and others also developed
different ideas connected with teaching critical thinking and advocating its
importance for education, personal and professional development. All the research
works made by various scientists are worth great attention but they do not cover the
idea of teaching critical thinking with the help of video materials involve ment.

The previous researches of using video in education are versatile in their
analyzing different age-groups, motivation and memory stimulating processes. Dr.
Thomas J. Garza is one of the most passionate researchers whose ideas are very
useful and easy to apply. He researched video materials mainly looking into using
them in advanced foreign language learning. Such people as Chen C., Lemmens M.,
Linsenmeier K.A. and others analyzed video materials as the source for discussion
and education both students and teachers by gaining professional knowledge [4].

Most Ukrainian researchers concentrate on using video materials for learning
vocabulary and listening competency (1.O0. Winter, A.A. Leontiev, etc.), Ukrainian
(E.V. Hlushak, A. V. Honcharuk, G.G. Zhohlina, L.S. Zaznobina, L.A. Ivanov, A.
Komarov, V. Pisarenko, L. Pressman, A.B. Solomonik, V.M. Taranov, A. Shadrin,
V.A. Shevchenko), while foreign researchers speak about language competency in
general (B. Bliss, C. Kanninhhem, D. Cotton, R. Cooper, M. Lever, S.J. Molinski, P.
Moore, John. Rose, J. Sherman, S. Ellsworth, D. Evans and others) [7; 10; 11].

The use of authentic video (excerpts from TV shows, news, feature films,
documentary films, animated films, advertisements and video clips) is widely
analized in works and the dissertations of various educators and researchers (E.V.
Hlushak, I.A. Gonchar, M.I. Dubrovin, Y.A. Komarova, S.V. Nedyelina, V.L.
Prokofiev, E.V. Rusakov. The purpose of introducing these materials into the



educational process lies in formation of specific knowledge, skills, foreign language
communicative competence within conversational topics in the study of foreign
languages.

In our article we want to focus on using specialized and non-specialized video
materials in teaching critical thinking. Due to this aim it is important to fulfil the
following tasks:

- look into background of critical thinking and its various aspects;

- analyze the conditions of teaching critical thinking;

- produce an analysis of video materials available for teaching critical thinking;

- give variants of applying video materials into students’ learning.

Critical thinking

While the term “critical thinking” can sound somewhat too serious, it is the
thing without which people cannot live. If we look into background of this mental
activity there are undisputable facts that the notion and concept of critical thinking
were developed long ago, in years of Socrates, Aristotle, Platoons, Heraclitus, and all
the other “fathers of the thought”. Nevertheless, in post USSR countries there is a
problem of developing this innate ability - the problem of education is that students
are taught to follow teachers’ instructions blindly, to fulfill the tasks only as the
process is seen by supervisors and curriculum. They are not encouraged to give
critics or evaluation of something; therefore they are pushed to deal with problem on
surface, notwithstanding the need to use critical thinking skills that include analyzing,
processing and making rational conclusions.

The process of critical thinking should become the main focus of education,
while nowadays information is easily available — even the astrophysics or artificial
intelligence creating can be researched and learnt through the world web and with the
access to libraries of research institutes. Being able to process information and
produce conclusions and ideas is what makes a person valuable for today and
especially tomorrow’s successful future.

Critical thinking is goal-directed and purposive, “thinking aimed at forming a

judgment,” where the thinking itself meets standards of adequacy and



accuracy” [2, p. 287].

All people are prone to critical thinking, and all are capable of this process, to a
greater or lesser degree, make reasonable judgments on the basis of weighted
evaluation. Everyone from a young age is a scientist learning about the world, but the
ability to think critically can suffer greatly from the kind of society a person is
growing, and what level of superstitions and misbelieves (often they are far-fetched
ideas) the society has. To think well, a person needs to control themselves and be
ready to call into question fundamental goals and ideals even if they are one’s
parents’ or something sacred. This aspect of critical thinking leads to some very
important features a person should possess or develop to be able to think critically.
Hereby it is necessary to give a quotation from a research paper by Lai E.R. [5, p. 10-

11] “the most commonly cited critical thinking dispositions include

open-mindedness;

e fair-mindedness;

e the propensity to seek reason;

e inquisitiveness;

e the desire to be well-informed;

o flexibility and respect for, and willingness to entertain, others’ viewpoints”.

Except for the above mentioned dispositions, we want to add a few more. The
first one is honesty. Critical thinking does not tolerate lies and self-deception. Man
should be potent of confessing to himself what he knows and what he does not know,
and how much of his desire can actually influence the reality around him. No
conclusions can be considered reasonable if they are based on a desired image, rather
than actual. For thinking, filled with self-deception, there is a beautiful and
comprehensive term wishful thinking. The “thinker” should rather seek the answer to
the question "what is it?" than to describe it, "what | want it to appear,"” by definition,
otherwise it will be nothing but dreaming.

Freedom from authority. Critical thinking does not recognize the authority. No
assertion can be considered true only on the grounds that it was said by the individual
with a certain status. Authority often plays on our biological features that are

generally useful - among children of our wild ancestors often survived those who



listened to the warnings of parents and believed them in the absence of their own
experience, and this mechanism successfully transmitted to us. In the unconscious
phase of growing up, we believe everything seniors say to us, and despite the fact that
the power of faith weakens with age, authoritative entity can become stronger and
compensates for this gap. Teachers, governors and strong people, famous people,
representatives of religions, and even persuasive liars can successfully perform for us
role of the “knowledgeable” authority having more knowledge and experience. But
critical thinking does not tolerate authority - it requires evidence that do not depend
on the personality of the person.

The other two vital things for critical thinking are motivation and creativity.
Problem solving and making decisions should be activities a person feels prone to,
eager to fulfil. Personal characteristics such as persistence and diligence play an
important role in the whole process of thinking, a person being lazy and always ready
to give up will never succeed in critical thinking as it is always challenging way to
formulate the idea or summarize something. Without creative thinking a person can
be able just to criticize and object to something, not having imagination to produce
arguments and areas of disagreement. Being motivated, interested in the subject,
person starts to “twirl it” from different sides, using creative thinking to produce new

unknown variants and conclusions.

Teaching critical thinking

What we should mention is that teaching critical thinking should never be led
under pressure or by a teacher with dominator’s character. The freedom of thought is
the core of such approach to learning. The student should be encouraged to tell what
he thinks, but not forced to. One of the problems of modern educational system in
Ukraine is that the aspect of motivation is partly missed — the curriculum usually
includes themes that do not cover up-to-date issues or use outdated methods and
techniques, but the students are demanded to learn such things by heart even knowing
they will never use such knowledge in their professional field. As the critical thinking
deals with philosophy and gnosiology it leads us to using specific tools and

procedure, as in figure offered below. The stages of critical thinking process should
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Figure 1. Critical thinking process

Video materials as an instrument for development critical thinking

When we speak about using video in educational process, we should mention
that video materials are almost perfect source for teaching, but therefore the
requirement to the materials for education should be precisely met and satisfied.
Video should be highly informative, with high quality picture, clear sound and logical
plot. It is better if the video has subtitles and is not too long and too bright. These
recommendations are applicable to all disciplines, but we should focus on teaching
critical thinking while teaching English, because English, being the language study,
deals with all spheres of life. While learning language people learn to be themselves —
to think and communicate, deal with problems and analyze situations, make plans and
be able to argue and debate on different topics. So while being taught English
language students active more brain operations than while doing mathematical
equations, some calculations of physics tasks or chemical reactions ratio etc. English
language for university students includes many professional topics and themes of
general knowledge.

Using video materials has a long list of advantages; visibilities, informativity,
entertaining function are the most important.

The students in groups in which the topics are taught using video materials

show better motivation and understanding of the topic. As this issue is of great



Importance there are some requirements for better productivity that can improve
educational process.

The video should be short (not more than 8 minutes), preferably with subtitles.
They should cover the topic or at least some element of it, be informative and suitable
for introducing into lesson plan or as addition to home task from the curriculum.
Different tasks should be worked out and offered for working with video. Teachers
are obligated to use various educational tools and approaches, therefore students are
asked to answer the questions, prepare the retelling, decide if statements are true or
false, for videos without subtitles — choose the right word/phrase to put in (open
cloze), write the ending or transcript for some part of the video, make a vocabulary
for the video etc. But, as the aim is to develop critical thinking skills, students are
also asked to write a short review on each video, to make a prediction or explain the
advantages or disadvantages of something. This kind of work is not limited by the
video theme and plot, because one crucial thing for developing critical thinking is
diversity of topics covered, while the video material stands as trigger — the initiating
factor for the thinking about some concept, process or issue. The same video can
produce dozens of ideas for consideration.

Teachers should use various kinds of videos, with open-ended tasks and real-
world problems, especially those for understanding which students have to go beyond
recalling/revising previously learned information. Students should be ready to reason
and prove their ideas and positions, using information that goes far beyond covered in
video fragment. Such assessment tasks should make students see global picture,
however at the same time be focused on some of its aspects. Multiple perspective
tasks that are usually covered in videos about new technologies, environment, social
development, advanced industry are the best, requiring students to provide evidence
or logical arguments in support of their judgments, choices or assertions.

Due to the purposes of the article which aimed to look into background of
critical thinking and its various aspects; analyze the conditions of teaching critical
thinking; produce an analysis of video materials available for teaching critical
thinking; give variants of applying video materials into students’ learning the

following conclusions can be made.



The background of critical thinking and its various aspects are briefly covered,
with reference to ancient philosophers and educators, who took great interest in
development one’s thinking skills and processing information, analyzing data etc.
The historical chronicles explain the initial conditions of formation critical thinking
theory, giving examples of educational reforms involved into processes of
establishing and formulating the concept and basis of the critical thinking.

Teaching critical thinking depends on conditions teachers and students are put
into, the most important condition being the possibility to speak what a person thinks,
be free and not restricted by someone’s rules or ideas.

Video materials are considered to be rich and beneficial material for teaching
critical thinking. They are used for teaching various courses, disciplines or themes,
but usually are taken just as means of demonstrating some process or phenomenon.
However, in the age of digital information video materials should be applied at every
stage of teaching notwithstanding the subject or topic. There is variety of video
materials on the open source sites that allows choosing any video fragment due to
teacher’s and curriculum’s requirements. It is advised that video materials were not
too long (not more than 10 minutes), with rational balance of graphical and sound
information, it is better when materials are somewhat entertaining and enquiring,
arising some problem or discussion, not just description.

As previously mentioned, video materials can be used for many kinds of tasks.
Teachers should use all the possible activities for stimulating critical thinking in
groups of students. Among such activities are tasks taken from direct, aural,
functional, lexical and communicative approaches, for example, predicting the video,
analyzing the advantages and disadvantages of the process/object shown, copying the
movements from video, giving estimation to the process shown and - give variants of
applying video materials into students’ learning.

Therefore we can conclude that teaching critical thinking skills, or rather
focusing students on applying these skills to the tasks they receive and for covering
the topics they get becomes more productive by introducing video materials into
educational process. We think the same can be used for various disciplines, as video

materials are in open access and they cover all topics needed. The questions is that



most of them are in English language, especially scientific language, and thus it is
often difficult to understand the narrator or characters talking in the video. But great
as we have already mentioned demonstrability is a great plus, acting as motivation

factor for students and producing various tasks and problems discussion.

Amnoranis. CraTrd po3Iiisilae NUTAHHS BUKOPUCTAHHS BiJeoMaTepianiB Ui HaBYaHHS
KPUTUYHOI'O MMCJICHHS HiJi 4ac OCBITHBOI'O IPOLECY, L0 BIJOYBAa€TbCSA y BUINMX HaBYAJIbHHUX
3akmagax. Criepiry TaHui aHali3 MOMEPEAHIX JOCIiKEHb, IO CTOCYIOTHCS KPUTHYHOTO MHUCIICHHS
Ta Oro 0COOTMBOCTEH, a TAKOK HABEICHO iH(OPMAIIiIO PO JOCHTITHUKIB Ta X OCHOBHI i€ 010
BUKOPUCTaHHS BIJ€O MarTepiajliB y HaB4YaJbHOMY Mpoleci. JleTanbHO NpoaHalli30BaHE MOHSATTA
«KpUTHYHE MMCIEHHA» Ta HOro crenudika 3 TOUKU 30py HEOOXIIHUX SKOCTEH Ta BMiHb JIIOJUHU
JUI PO3BUTKY KPUTUYHOIO MHCIEHHSI Ha BUCOKOMY piBHI. Cepell TakuxX HEB1JI'€MHUX (AKTOPIB €
BIIKPHUTICTh 10 JYMOK IHIIUX, HEYIEPEIKEHICTh, THYYKICTh, YECHICTh T4 TOTOBHICTh HAaBYATHUCH
tomo. CTarTs pPO3KpUBAaE  OCHOBHI €TamM pO3BUTKY JAYMKH NpPU KPUTHYHOMY MHCIICHHI,
HaroJIOIIyIoYd Ha TOMY, IO NPU HABYAHHI TAKOro IMpoLecy HEOOXiJHO 3BepTaTH yBary Ha
000B’SI3KOBY BIJICYTHICTh THUCKY 3 OOKY BHKIIajaya, HOro BIAKPUTICTH Ta TOJEPAHTHICTH A0 OYyIb-
AKHX i71el cTyaeHTiB. Jlani mpeacTaBieHi MPUYMHA BUKOPUCTAHHS BileOMaTepialiB y HAaBYaIbHOMY
IpoLeci, 13 HarojocoM Ha Te, L0 TAaKUi BHJ HAOYHUX MaTepialiB MOXe 1 NOBHUHEH OyTu
BUKOPUCTaHUN TpU HaBYaHHI Oyab-sikoi AucHUILTiHKM. HaBeneHi BUMOTH 70 BieoMarepialiB, sKi
BKJIOYAIOTh TPUBAIICTh Ta SKICTh, 1HGOPMATHUBHICTh Ta HAOYHICTh, CIIBBIJHOIICHHS TEKCTy Ta
300pak€HHs, HasIBHICTh CTUMYJIIOIOUOTO €JIEMEHTY Y CIOKET] TOIO. Y BUCHOBKM BUHECEH! OCHOBHI
TBEPKEHHS CTaTT1 PO Te, 1110 BUKOPUCTAaHHS BiJleOMaTepialiiB MOXKeE CTaTH BUCOKOIPOAYKTHUBHOIO
1 MOTHBYIOHOI CKJIaJIOBOIO HAaBaJbHOTO IPOLECY,TOMY HEOOXiZIHO po3poOUTH TMeBHY 0a3y
BiJleoMaTepialliB, sIka y BIAKPUTOMY JOCTYII NOBHMHHA ICHYBAaTW JAJS YCIX BHUIIMX HaBYaJIbHUX
3aKJIaJIiB KpaiHu.

KitouoBi crnoBa: KpuUTHYHE MHCICHHS, KpPEaTWBHI METOJAM, B1Je0 Marepianu, oOpoOka
iHpopMallii, MOBHa KOMIIETEHTHICTb.

Tersna Kopmryk. PO3BUTOK KPUTHYHOIO MHCIJIEHHS CTYJAEHTIB LUIAXOM BIIPOBAKEHHS

BlJleoMaTepiaiiB y HaBYaJIbHUHN MpOIIeC.

AnHoTanusg. CtaThsi paccMaTpUBAET BOIIPOCHI HCIOJIb30BAaHUS BHJEOMATEPHANIOB IS
0o0y4eHHs KPUTHYECKOTO MBIIUICHUS B 0Opa3oBaTelbHOM mpouecce. JlaH aHanmu3 MpeablayIiux
HCCIIEIOBAaHUM O KPUTUYECKOM MBILIUIEHUH U €r0 OCOOCHHOCTSIX, a TAK)Ke HaBeJleHa MH(popMaius o
UCCIIEIOBATENsAX M HX OCHOBHBIX HJESX [0 HCIOJIB30BAHMIO BHIEOMATEPHAIIOB B y4EOHOM
nporecce. [lonpoOHo mpoaHanM3MPOBaHO MOHATHE «KPUTHUYECKOE MBIIUICHUE) U €r0 CHelu(HrKa ¢

TOYKHU 3PpCHUA HCO6XOI[I/IMLIX Ka4dcCTB 1 yMeHI/Iﬁ YCJIOBCKA JIA Pa3BUTUA KPUTUYCCKOI'O MBINIJICHUA



Ha BBICOKOM ypoBHE. CTaTbsi pacKpblBa€T OCHOBHBIE 3TaIlbl PA3BUTHSI MBICIHM MPU KPUTHYECKOM
MBILUICHUH, TIOAYEPKUBasi, YTO IpU 00YUEHHH TAaKOTo Mpolecca HeoOX0AUMO 00paIiaTh BHUMaHHUE
Ha o00s3aTeNbHOE OTCYTCTBUE JABJIEHHUS CO CTOPOHBI IPENOJABATENsl, €ro OTKPBITOCTh H
TOJIEPAHTHOCTh. Jlanee mpencTaBieHbl MPUYMHBI KCIIOJIB30BAHUS BHJIEOMATEPUATOB B y4eOHOM
npouecce. [IpuBenennsie TpeOOBaHUS K BHIeOMaTepUaiaM, BKIIOYAONIUE MPOAOKUTEILHOCTD U
Ka4yecTBO, MH()OPMATHBHOCTh M HATJSAHOCTb, COOTHOIIEHHE TEKCTa M HM300paKEHHs, HAIN4He
CTUMYJIMPYIOIIETO 3JIEMEHTAa B CIO’KETe. BBIBOJIBI PACKPHIBAIOT OCHOBHBIE YTBEPXKACHUS CTATbU O
TOM, 4YTO HCIOJb30BAHME BUIECOMATEPUATIOB MOXET CTaThb BBICOKONPOU3BOJIUTEIBHON U
MOTHBHUPYIOIIEH COCTABIISIIOIICH CTPEMHUTEIBLHOTO IMpoIiecca, MO3TOMY HEoOX0oauMo pa3paboTarhb
oTpeNieNieHHyI0 0a3y BHIEOMaTepHallOB, KOTOpas JOJDKHA CYIIECTBOBATH JJIsI BCEX BBICIIMX
y4eOHBIX 3aBEICHUI CTPAHbI B OTKPHITOM JIOCTYIIE.

KitoueBble coBa: KPUTHYECKOE MBIIUIEHUE, KPEAaTUBHBIE METOJBI, BHJI€OMAaTEpHabl,
o0paboTka nHGOpMaIUH, I3bIKOBAsi KOMIIETEHTHOCTb.

Tatpsana Kopmyk. Pa3Buthe KpUTHYECKOrO MBIIUICHUS CTYAEHTOB IIYyTEM BHEAPECHUS

BUJIEOMATEPHAJIOB B yUEOHBIN IpoIIECC
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