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This article deals with the ways of independent work organization in foreign language
students’ training in higher education, their role in the education system and the impact on the
educational process itself, as well as the all-round development of the personality of the student.
The realities of modern world demand new approaches to professional formation of personality that
allows students to adapt to constantly changing society in the process of professional training. This
social order of the society makes alterations in the system of education which priority is oriented on
self-development, self-education and self-realization of personality of the future specialist. The
purpose of this article is to study the peculiarities of students’ independent work classification from
the point of view of different aspects. Several types of classification of independent work have been
considered in this article. Namely, there are the following types: according to the time and control
form, according to the form of students’ organization, according to place of fulfillment, according
to leading needs and priority objects of mastering, according to interaction between the teacher and
students. Classification of IW according to the level of independence is the most important
paradigm. Most of the researchers outline three types of IW, namely: copying, transformation and
creative type. These types let students gain the following skills: comprehension of sequence of
tasks’ completion, accumulation of basic facts and activity types, rational task performance,
adequate assessment of activity results, making choice operations, working out the ways of solving
educational problems, determining educational tasks, choosing the required material, solving
educational problems, outperforming self-control and self-assessment of their own actions.

Key words: independent work, individual and group work, control management, self-
control, self-education.

Introduction. In terms of impetuous development of science and technology,
quick updating and accumulation of information, it became impossible to teach a
person for his entire life. It is necessary to lay an interest for knowledge
accumulation in him, teach him to study. The realities of the modern world demand
new approaches to professional formation of personality that allows students to make
out personal features helping to adapt to constantly changing society in the process of
professional training.

This social order of the society makes alterations in the system of education
which became oriented on self-development, self-education and self-realization of a

personality of future specialist. Therefore, in the system of school education, as well



as in the system of higher education it is necessary to pay special attention to
students’ training for active creative independent activity [7, c. 53].

In modern concept of foreign language training the multicultural language
personality becomes one of the key categories. Based on the development of
language personality, the aims of learning foreign language are formed from the
point of view of language user as a subject of intercultural communication. One of
the most important features of language personality is his ability and readiness for
independent (autonomous) conscious language studying and mastering foreign-
language culture [14, c. 203].

Thus, the thematic justification of this article is to validate its aim which is
to study the peculiarities of students’ independent work classification from the point
of view of different aspects and to study the self-control matters as the students’ skill
to control and assess their own progress in studies.

Different features of students’ independent work including their self-
organization, self-management, self-control, and finally independent work has been
the subject of special research (M.A. Alijeva, E.V. Apanovich, M.S. Akhmetova,
M.M. Bukareva, K.L. Butianina, Z.M. Vyvirkovskaja, M.G. Garunov, A.S. Elizarov,
J.D. Efanova, F.G. Zolotavina, N.F. Korjakovtseva and others).

Independent work of the students gains the special importance in non-
linguistic institutions where there is not enough time for foreign language learning,
and that’s why there is a tendency to reduce auditorium studies. Skills in independent
searching activity are an important factor for further self-education of a specialist.
Consequently, one of the main challenges of foreign-language teaching in higher
institutions is the development of students’ readiness for independent work of
creative type, (i.e. independent activity) [12, c. 35].

It is necessary to outline that neither in pedagogic science, nor in teaching
methodology there is any definition of independent work [9, c. 25].

Classification of independent work. At present independent work can be
classified according to the guiding principles. Briefly we consider the most

commonly used among them are:



Independent work (IW) according to the time and control form:

1. short-term, completed directly in auditorium conditions or at the moment
of preparation for the classes with current or intermediate control;

2. long-term, connected with independent search, high activity level of
students, requiring more continued preparation (e.g. project activity) using
intermediate and final control [10, c.60].

IW according to the form of students’ organization:

1. individual;
2. pair;
3. collective (group).

We can notice that individual IW (however not frequently) is conducted in
secondary and higher educational institutions, but its group variant is a very rare
phenomenon. Although the ability to work independently in a group is very
important as a person lives in the society and in some way faces the group, fulfills
the joint activity and his inability for joint work would negatively affect the results of
group’s work as a whole [11, c. 14].

It 1s very important to provide more time for organization and conduction of
group IW as the group is the exact surrounding that motivates and stimulates the
students. Methodologists, namely A.E. Kapajeva have proved that group interaction
enriches knowledge and skills, special and general educational actions, serves for
formation of self-control and self-appraisal [11, ¢.15].

IW according to the place of fulfillment:

1. during auditorium classes;

2. at the laboratory;

3. outside the institute.

IW according to leading needs and priority-driven objects of mastering:

1. work on the language means with the purpose of language material
accumulation;
2. work on foreign language text as a product of linguistic culture;

3. training work on the language means;



4. independent speaking practice [5, c.18].

IW according to the form of the teacher’s participation:

1. personally controlled by the teacher;

2. controlled by the teacher indirectly (using instructions, rules, study aids
etc.);

3. uncontrolled by the teacher (by personal initiative of the students).

IW according to interaction between the teacher and the students:

1.  Uncontrolled where the teacher determines the level of linguistic
competence and background for IW skills development, the students act according to
the trial-and-error” method;

2. Imaginary IW, when the teacher uses strict control technique. The
students act determinedly within the strict framework of a task;

3. Fragmented, when the teacher uses strict and flexible control techniques.
Students act combining independent and suggested actions;

4.  Relative, when the teacher gives the task in the most general form and
the students act independently and freely [6, c.34].

Classification of IW according to the level of independence is the most
important paradigm. Most of the researchers outline three types of IW:

1. IW of copying type which is done according to the example.
Independence of the students has reproducing character and appears mainly in
replacing of some language means, shortening or extending of sentences. Herewith
such actions like independent choice and language units’ combination do not take
place. That is why the students’ level of independence and creativity in the process of
creation of a language composition is very low [4, ¢.121]. The main result of IW of
copying type is gaining the following skills:

- understanding of teaching objective;

- comprehension of sequence of tasks’ completion;
- accumulation of basic facts and activity types;

- rational task performance;

- adequate assessment of activity results.



In such a manner the background for tasks of higher level of independence is
created.

2. IW of transformation type is reasonably organized in such a manner that
educational material provides only general direction of students’ independent activity
and the control functions are generally conducted with the purpose to give students
enough freedom for creative initiative [3, c. 15] As practice shows, the most effective
exercises for IW of transformation type organization are the exercises with gradual
support removal. The main result of IW of transformation type is gaining the
following skills:

- making operations of choice, substitutions, extending, transformation,

combination etc.;

- working out of ways to solve educational problem.

3. IW of creative type presupposes that the students can choose an
algorithm for solving educational problems independently, determine the structure of
the statement, combine words and syntactic structures, state personal judgments,
personal attitude towards the learned material.

The students are supposed to master the skills required for organization of
personal educational activity and self-control, namely:

- to determine educational task;

- to choose the material required to fulfill it;

- to perform actions leading to solving educational problem
independently;

- to perform self-control and self-assessment of their own actions.

Exactly reaching of this level of independence is one of the primary importance tasks
of education on the level of professional foreign-language education [1, c.10].

Self-control. As it was mentioned above, one of the main aims of modern
language education is the formation of “autonomous student”, whose main skill is
the ability to control and assess his own educational progress. As F.M. Rabinovich
states, self-control provides self-determination and self-development in educational

activity. Namely self-control is one of the personal features of the students that



places them in the position of a subject of educational process, which means the
ability to assess their own knowledge, actions and progress represented by their own
initiative [15, c. 34].

The analysis of scientific research of self-control skills formation (P.K.
Anohin, L.G. Voronin, P.Ja. Galperin, V.V. Davydov, K.B. Jesipovich, [.A. Zimnaja,
F.M. Rabinovich) allows to establish its great importance for the students’
independence development. Namely self-control can be estimated as the main factor
of educational level of competence and the students’ independence rate. This skill
should be developed together with foreign language mastering.

Methodologists and psychologists figure out two forms of self-control:
external (realized) and internal (automatic).

As K.B. Jesipovich states, self-control is the ability of the students to
appreciate their own actions and regulate their own behavior [8, c. 57].

According to N.F. Koriakovtseva, we consider self-control as a certain strategy
of educational activity aimed to control the educational task fulfillment and ways of
its solving [13, c. 112]. Herewith we can outline some means of self-control and
successful communicative activity. They are: independent testing, reading control,
record and listening control of own verbal speech etc.

Complete formation of internal self-control is a very long-lasting and
complicated process. The teacher is supposed to form not only speech self-control,
but the control of educational activity in foreign language learning as a whole that
will let students manage and regulate their learning activity independently. With this
aim the students should realize self-control, teacher’s control and mutual control as
objective phenomena of teaching and learning process.

M.E. Brejgina [2, c. 25] offers the following stages of self-control formation:

1. to learn how to understand and accept the teacher’s control;

2. to learn how to observe and analyze educational activity of the students’
partners in the group;

3. to learn how to perform self-monitoring of own educational activity.



Conclusions. Consequently the students’ ability to control their own
educational activity is a necessary characteristic which completes the definition of
special purpose communicative competence in foreign language mastering. Skillful
and competent learning of foreign language provides its effective mastering as well
as ability for independent and creative communication in educational activity. This in
turn provides readiness of a personality for continuous language learning within the

whole life.
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I.A. Ceipenuyk, L.B. boiiko. Cnoco0u opranizanii camocTiiiHOI po00TH Yy BHKJIaJaHHI
iHO3eMHOI MOBH.

VYV naHiid cTaTTi pO3MISAAIOTHCS IIISAXH OpraHi3allii caMOCTiIHHOI poOOTH B MpOIeCi HAaBYAHHSI
CTYZICHTIB 1HO3€MHOI MOBM B TaJy3l BHIIOi OCBITH, iX POJIb B CHCTEMi OCBITH 1 BIUIMB Ha caM
OCBITHIM TPOIEC, a TAaKOX BCEOIYHUN PO3BHUTOK OCOOMCTOCTI cTyieHTa. HeoOXimHICTh Y HOBHX
migxoaax Juist 3a0e3nevYeHHs MpoQeciitHOro CTaHOBICHHSI 0COOMCTOCTI, SIKi TO3BOJIIIOTH CTYIEHTAM
PO3BHHYTH I1HIWBIAyadbHI SKOCTI OCOOMCTOCTI, IO IOTOMArarTh aJaNnTyBaTHCS 10 TMOCTIHHO



MIHJIMBHX CYCHUJIBHHUX YMOB Yy Tpomeci mpodeciiinoi miaroroBku. Llei cormianpHUil mopsaok
CYCIJILCTBA BHOCUTH 3MIHHU B CHUCTEMY OCBITH, MPIOPUTET SIKUX OPIEHTYE OCBITHIM TpoIlec Ha
CaMOpO3BUTOK, CAMOOCBITY 1 camopealti3aliro 0CoOOMCTOCTI MaOyTHROTO (axiBisg. MeTorw mAaHOi
CTaTTi € BUBYEHHS OCOOIMBOCTEH CaMOCTIITHOI pOOOTH CTYAEHTIB 3 TOUKHU 30py PI3HUX ACMEKTIB, a
came: B 3aJIeKHOCTI BiJl 4acy i pOpMH KOHTPOIIIO, BiMOBiIHO 10 (hOpMU OpraHizaiii CTyIeHTIB, 3a
MiCIIEM BHMKOHAHHS, BIJMOBIAHO 10 MPOBIAHUX MOTPed 1 MPIOPUTETHUX OO'€KTIB 3aCBOEHHS,
BIJIMTOBIHO JI0 B3a€MOJI1 Mixk BUKJIagadeM i ctyneHtamu. Kiracudikaris CP B 3aimeXHOCTI Bij] piBHS
CaMOCTIWHOCTI € HaWBa)IMBIIIOIO MapaAUTMOI0. BibIIICTh AOCTIAHUKIB BUALISAIOTH Tpu TUnu CP:
KOMIIOBaHHS, TBOPUI THUITK Ta repeTBopeHHs. CaMe 3acTOCYBaHHS IIUX THIIIB JI03BOJIsiE (hopMyBaTu
y CTYJEHTIB HACTYyNHI HAaBHYKH: PO3YMIHHS TOCTIOBHOCTI BHKOHAHHS 3aBJaHb, palliOHAJbHE
BUKOHAHHS 3aBJIaHHS, a/IeKBaTHA OIIHKA Pe3yJbTATiB MiSUTBHOCTI, PO3pOOKa MNUISXIB BUPINICHHS
HAaBYAJIILHOTO 3aBJaHHSA, BHOIp MaTepialy MAJs1 BHKOHAHHS, 3AAaTHICTh JI0 CaMOKOHTPOIIO 1
CaMOOIIIHKHA CBOiX BJIaCHUX Jdii. Tako B CTAaTTi BUCBITIIOETHCS MPOOJIEMa CaMOKOHTPOIIIO,
MIPONOHYIOThCA eTanu Horo popMyBaHHS.

KurouoBi cjioBa: camocriiiHa po6oTa, iHIUBIAyalbHA Ta TPYIOBA CaMOCTiitHa po0OoTa, yrpaBTiHHS
KOHTPOJIEM, CAMOKOHTPOJIb, CAMOOCBITA.

N.A. Ceupenuyk, HN.B. boiiko. Cnoco0bl opraHm3anyu camMoOCTOATEJbHOH PpadoThl B
00y4eHHH NHOCTPAHHOMY SI3BIKY.

B nanHO# craThe paccMaTpuBalOTCA MyTH OPraHU3allid CaMOCTOATEIbHOW paboThl B Mpollecce
00yYeHUs CTYJICHTOB MHOCTPAHHOMY $I3bIKY B O0JIACTH BBICIIETO 00pa30BaHus, UX POJb B CUCTEME
o0Opa3oBaHMs U BIMSHHE Ha caM 00pa30BaTeNbHBIA MPOIECC, a TAaKKe BCECTOPOHHEE pa3BUTHE
JUYHOCTH CTyJeHTa. HeoOXoaMMOCTh B HOBBIX MOIXOAax I obecredeHus MpodeCCUOHATHLHOTO
CTaHOBJICHUS JTMYHOCTH, MO3BOJISIIOIINUX CTYJICHTaM Pa3BUTh WHANBUAYAIbHBIE KaUYECTBA JIUYHOCTH,
TTOMOTAIOIINE aTaITUPOBATHCS K MOCTOSTHHO MEHSIOIIUMCS OOIIECTBEHHBIM YCIOBHUSIM B MPOIIECCE
npodeccuoHanbHOM MOArOTOBKU. JTOT COIHUANBHBIN TOPSAOK OO0IIecTBa BHOCUT U3MEHEHUS B
oOpa3oBaHHe, MPHOPUTET KOTOPBIX OPHEHTUPYETCS Ha O0pa3oBaTelIbHBIA MPOIECC, Ha
camopa3BHUTHE, CaMOOOPa30BaHUE U CAMOpPEATU3alrI0 JIUYHOCTH Oyaymiero crneuuanucrta. Llemnbio
JAaHHOW CTaThU SIBIISETCS M3YYEHUE OCOOCHHOCTEH CaMOCTOSITENLHOW paOOTHI CTYJIEHTOB C TOYKH
3peHusl Pa3IUYHBIX acClEeKTOB, a MUMEHHO: B 3aBUCHUMOCTH OT BpeMEHU M (POpPMBI KOHTpPOJS, B
COOTBETCTBUM C (pOpMOH OpraHu3aliy CTYACHTOB, N0 MECTY BBITIOJIHEHUS, COTIIACHO BEIyIIUM
MOTPEOHOCTSIM M TIPUOPUTETHBIM OOBEKTAM YCBOECHHS, COOTBETCTBEHHO B3aWMOJEHUCTBHUIO
npenogaBatens u cTyaeHToB. Kimaccudukamms CP B cooTBeTCTBUM ¢ YPOBHEM CaMOCTOSITEIIbHOCTH
ABJISIETCS BAXKHOM MapaaurMon. boibIMHCTBO UccienoBaTeneil BoIAesA0T Tpu Tuiia CP, a uMeHHo:
KonupoBaHue, TBopueckas CP u mpeoOpazoBanus. IMEHHO MPUMEHEHHE ATHX THIIOB MO3BOJISIET
(hopMHpPOBATh y CTYAEHTOB CIEAYIOLIUE HABBIKM: MOHHUMAHHUE MOCIEAOBATEIHHOCTH BBITOJIHEHUS
3a/1a4, pAlMOHALHOE BBHINOJHEHUE 3aJaHMs, aJCKBATHAsl OLIEHKA pE3YyJIbTATOB JIEATEIbHOCTH,
pa3paboTKa MmyTel perieHus: yueOHoM 3a1aun, 0TOOp MaTepuaa Jiisl BBIMOJIHEHUS, CIOCOOHOCTh K
CaMOKOHTPOJII0O ¥ CAaMOOIICHKE CBOHUX COOCTBEHHBIX nedcTBui. Takke B cTaThe YIensercs
BHHUMaHHE pobiieMe CaMOKOHTPOJIS, IPEeAIaratoTcs dTamnbl ero GopMUPOBAHUS.

KuaroueBble c¢jioBa: camocTosTenbHas paboTa, MHAWBHIyalbHAS U TPYIIIOBAsS CaMOCTOSTEIbHAS
paboTa, yrpaBiieHHE KOHTPOJIEM, CAMOKOHTPOJIb, CaMOOOpa30BaHHUE.



